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The novel coronavirus (COVID-19) (Wikipedia, 2020a), which emerged in Wuhan, China, in December
2019, has caused critical effects and changes in health, tourism, the economy, social life, and education
worldwide. COVID-19 was declared a global epidemic (pandemic) on 11 March 2020 by the World
Health Organization (WHO, 2020a). It has been emphasized in the literature by doctors that the
information pollution in COVID-19 is unprecedented in history (Chiolero, 2020).

The extraordinary situation brought about by COVID-19 had effects on health, economy, social
psychology, social life, and education, and no definite prediction could be made about the end of
COVID-19. COVID-19 has affected education worldwide, leading to the closure of almost all
educational institutions (Wikipedia, 2020b). According to the data of the United Nations Educational,
Scientific and Cultural Organization (UNESCO) (2020a), as of 03 August 2020, schools were closed in
105 countries due to COVID-19. This affected approximately 60.5% of the worldwide student
population (1,058,547,236). The numbers given are over 90% in April 2020. UNESCO and UNICEF
have announced that they will support countries in ensuring the continuity of education for all through
distance learning, by asking countries to take measures to reduce the negative effects of school closures.
For this purpose, it has been stated that it is important to take measures to prevent the interruption of
education and ensure access to continuous and flexible distance education methods for all children
(UNESCO, 2020a; UNICEF, 2020).

All countries and local governments worldwide have taken measures, such as quarantine, curfew, and
closure of public social areas and school closures, to slow the spread of COVID-19. It has been observed
that the closure of schools may cause great difficulties for students to receive equal education in the
future (Giannini & Albrectsen, 2020). School closures have brought considerable challenges to all
stakeholders in education (e.g., governments, teachers, students, and parents) to ensure the continuity of
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learning (Chang & Satako, 2020). The fact that students and teachers cannot go to school forces
administrators to produce new ways to continue the education system, and in this context, a new form
of education has emerged worldwide. In this case, it has been understood that the quality and
sustainability of education depend on the level and quality of access to technology by the teacher and
learner (Gilani, 2020).

Due to COVID-19, many countries, such as China, the USA, Germany, Spain, France, England, Italy,
and Turkey, have decided not to continue face-to-face education. In the face of this situation, distance
education has come to the fore as a learning resource and students have started learning with distance
education applications. In Turkey, education in schools was suspended from March 16, 2020, to April
30, 2020, and it was decided to continue education through 3 TV Channels and Education Informatics
Network (henceforth referred to as EBA) at primary and secondary level (MEB, 2020a). Due to the
continuation of COVID-19, with a decision taken on April 29, 2020, the break in education was extended
until May 31, 2020. It was announced that the education would continue with distance education, the
first semester grades would be used for passing the class, and there would be no failing (Anadolu
Agency, 2020).

In addition to the general effects of COVID-19 on education given above, problems in accessing
technology, postponement or cancellation of exams, the burden of distance education on parents,
reducing the social interaction of children and young people, and social isolation (Chang & Satako,
2020; Huck & Zhang, 2021). In addition, realizing that there are other ways of education, schools are
not only a learning place, but also a common social area that provides socialization, an understanding
of their roles outside of education, and the need for development in technology with the global
prominence of distance education (Anderson, 2020) have had effects.

For most of society, distance education was not even on the agenda before COVID-19. However, during
COVID-19, country administrators and education leaders immediately set up virtual classrooms and
online education platforms. In addition, studies have been conducted on which communication programs
to use, the readiness, role, and responsibilities of teachers in online learning, how to reach those who do
not have access to the necessary technology, and how to monitor and evaluate learning outcomes
(Atchoarena, 2020).

Distance Education in the World

In the literature, there are various definitions of distance education with the same basic concepts. In the
broadest framework, in distance education, the teacher and the learner are not together in terms of space
and/or time (Perraton, 2020). Additions are made to the definition of distance education according to
the tools used in this training and the developments in the technologies used for educational purposes
(Samur et al., 2011). The use of distance education worldwide goes back to the 1800s. The first method
used is education by letter. This method, which has limitations in terms of both time and interaction and
communication, has been a distance education tool used worldwide until the diversification and spread
of communication tools. Along with the developing technology, many tools, such as the telephone,
radio, television, internet, computer, and smartphones have started to provide information exchange
between the teacher and the learner for distance education and have been used in education, although
their invention purposes are different (Heydenrych & Prinsloo, 2010).

An example of the classifications showing the phases and periods in which distance education is
separated worldwide is shown in Figure 1.
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Figure 1. Periods and stages of distance education worldwide (translated from Turkish into English
from Bozkurt, 2016, p. 3).

Distance Education in Turkiye

Although distance education has existed worldwide for almost two centuries, Turkiye has been
acquainted with this form of education for about seventy or eighty years. However, recently, especially
in the 2000s, the distance education system in the country has caught up with age (Samur et al., 2011,
Bozkurt, 2017). Figure 2 shows the periods of distance education in Turkiye.
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Figure 2. Periods and phases of distance education in the context of Turkiye (translated from Turkish
into English drawing on Bozkurt, 2017, p. 4).

The first distance education study in Turkiye, in concrete terms, is an application that was conducted by
Ankara University, Faculty of Law, Banking and Commercial Law Research Institute in 1956, aiming
at in-service training of bank personnel through letter-based learning. In 1958, the Education Center by
Letter was established under the Ministry of National Education. Since 1964, TRT has started to make
regular radio broadcasts for educational purposes (Bozkurt, 2017). In 1966, the General Directorate of
Letter Teaching and Technical Publications was established to meet the necessary educated manpower
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in business life, to reduce the density of students in schools, and to spread education services to the
wider masses (Alkan, 1981). In 1974, the Non-formal Higher Education Institution (YAYKUR), which
forms the basis of today's open education faculties, was established. Since 1976, educational television
broadcasts have started to be made through TRT and it has become the main tool of distance education
for many years (Bozkurt, 2017). The rapid development in communication tools, especially in computer
and internet technology, has spread worldwide since the mid-90s and has become new tools for distance
education. Today, there are distance education centers in many universities in our country, and online
and offline courses are conducted online.

Aim

The main purpose of this research is to investigate teachers' attitudes toward distance education during
COVID-19. In this context, evaluating the distance education practices that have come to the fore with
the effect of the new coronavirus (COVID-19), drawing attention to the positive and negative reflections
of distance education, and trying to understand the professional and personal effects of COVID-19 and

distance education from the eyes of the teachers who constitute the teaching pillar of education are the
sub-objectives of the research.

At the time of this study, it is not known how long-distance education will be compulsory since it cannot
be predicted when COVID-19 will end and its long-term individual and social effects. For these reasons,
the importance of the study emerges in terms of examining the distance education presented in this
study, the teachers' perspective on distance education, and the professional and psychological conditions
of the teachers in this process. In addition, there will likely be an intense need for distance education in
the future due to reasons, such as being located in geography where earthquakes and other natural
disasters are frequent, war and terrorism, as well as epidemic diseases, and situations that lead to forced
migration. This increases the importance of this study.

Method
The Pattern of the Research

This research was conducted in the case study design, one of the qualitative research designs. The case
study is a method that investigates social phenomena by making a detailed analysis of a single event and
gives a holistic character to the researched data (Punch, 2005; Cohen et al., 2002). According to Yildirim
and Simsek (1999), a case study is a research method that (1) investigates a current phenomenon in its
real-life situation, and (2) is used when the boundaries between the phenomenon and the content it is
included in are not evident. COVID-19 has had intense effects on many industries. One of the most
important of these sectors is education. There are also many components within the education sector,
and one of the most important of these components is teachers. One of the various situations where the
pandemic has affected teachers has been the widespread use of distance education. The reason for using
the case study design in this study is the overlap between the definitions and characteristics given above,
and the concept of distance education, which is only one of the various global effects of the pandemic,
and the perception, application, and influence of this concept by teachers. Because; (1) in the study, the
concept of distance education from the perspective of the teacher was investigated in its real-life
framework, (2) it was seen that the phenomenon of distance education and the problems experienced by
teachers during the COVID-19 could not be separated from each other with certain lines.

Sample

In 2020 and 2021, 74 teachers from different branches, working in high schools affiliated with MoNE
in Marmara and Aegean regions of Turkiye and giving distance education, participated in the study. In
the selection of the participants, the convenience sampling method was used. Convenience sampling is
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a general term indicating that participants in the sample are selected based on ease of access,
convenience, or availability (Zickar & Keith, 2023). The reason why the participants were chosen
from the Marmara and Aegean regions could be the ease of access due to the proximity to the city
where the researchers live and the fact that the students and teachers in these regions can more easily
access the technology required for distance education compared to other regions. Demographic
information of the sample is presented in the tables in the Findings and Discussion section of the
study.

Data Collection Tool

In this study, an online questionnaire consisting of 20 questions was used as a data collection tool. The
guestions in the questionnaire were prepared by the researchers who conducted this study by the purpose
of this study, based on the "Distance Education Evaluation Questionnaires” (MEB, 2021) designed by
the Ministry of Education for teachers. While developing the questionnaire, firstly, the questions
prepared by examining the relevant literature were directed to five teachers. Questionnaire questions
were created by taking into account the responses given by the teachers to the questions and the relevant
literature. At the next stage, the prepared draft survey questions were submitted to the opinion of 2
assessment and evaluation experts for their evaluation on issues, such as suitability for the research and
clarity. The questionnaire forms created in line with the opinions of the field experts were rearranged
and the content validity was tried to be ensured. The survey consists of two parts. In the first part, there
are questions to get demographic information about the gender, education level, working time, and
branches of the participants. In the second part, there are multiple-choice and open-ended questions to
understand the knowledge, experience, and opinions of the participants about distance education. Some
of the survey questions are quantitative and some are qualitative. In other words, some of the questions
in the questionnaire were designed to collect numerical data that can be used to measure variables, while
others were designed to collect non-numerical data to get opinions. In case studies, qualitative and
quantitative data can be used together, and therefore case studies can be counted among both qualitative
and quantitative research methods. The fact that the case study allows the use of qualitative and
quantitative data together makes it a more robust method (Yin, 2003).

Data Analysis

The first 18 questions in the online questionnaire consisted of demographic information and multiple-
choice questions about distance education. The data collected from these questions were presented with
numerical and percentage results and these quantitative values were interpreted. The last two questions
in the questionnaire were open-ended, and a descriptive analysis technique was used to analyse the data
obtained from the responses to these questions. In the descriptive analysis technique, the collected data
are interpreted and evaluated according to the themes (e.g., positive or negative effects of distance
education, decreasing or increasing motivation). In this technique, it is essential to present the data to
the reader in a descriptive manner by making direct quotations from the data collected in the research.
In addition, some determined themes and relations between themes can also be revealed. In other words,
it is essential to give who said what on which theme without commenting with direct quotations, and at
the same time to analyze with direct quotations about that theme, in other words, to describe it in a way
that will increase the internal validity of the research by associating the opinions of the participants with
the themes (Yildirim & Simsek, 2016). “What kind of effects has COVID-19 had on your daily life,
psychology, and perspective on education? Please explain” and “Have there been any changes in your
teaching motivation, taking into account the distance education experience you gained during COVID-
19? Please explain” were examined, placed under appropriate themes, and tabulated. Based on the
collected study data, the opinions, thoughts, and suggestions of the participants on the distance education
process were reported under themes compatible with the purpose of the research and supported by direct
quotations.
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Findings and Discussion

In this study, the online questionnaire used as a data collection tool consisted of 20 questions. The
questions, the teachers’ responses participating in this study, and the evaluations of these responses are
presented below.

1. Gender

In this study, 48 female and 26 male teachers participated. According to the Ministry of National
Education Strategy Development Directorate (2020) data, 67.17% of teachers working in educational
institutions affiliated with the ministry are women. This ratio was compatible with the gender
distribution of the teachers participating in this study and was valuable in terms of the representativeness
of this study.

2. Branch
The distribution of 74 teachers participating in this study is given in Table 1 below.

Table 1. Branch distribution of the participants

Branch f %
Mathematics 19 257
Turkish Language and Literature 13 17.6
Art/Music 7 95
Foreign Language 6 8.1
Physics 5 6.7
Geography 5 6.7
History 4 54
Education of Religion and Ethics 4 5.4
Chemistry 4 54
Biology 4 54
Physical Education 3 41

Since the courses with the highest number of weekly course hours in high school education in our
country are Mathematics and Turkish Language and Literature, the number of teachers in these branches
is higher in schools than in other branches (Ministry of Education, Board of Education and Discipline,
2018). This is why the number of teachers from these branches was higher among the participants in
this study.

3. Education level
The education levels of the teachers participating in this study are shown in Table 2 below.

Table 2. The Education level of the teachers

Education level f %
Bachelor degree 61 82.4
Master’s Degree 12 16.2
Doctorate 1 14

Postgraduate education (master's and doctorate) is important for the individual's personal and
professional self-development, as well as the necessity and indirectly the habit of using more computers
and similar technologies in the context of research and thesis writing processes during this education.
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Today, in the distance education process based on computer technology, it is an expected result that
teachers in this study, most of whom did not have postgraduate education, had experienced difficulties
in this regard.

4. Working Year
The number of years the teachers were in the teaching profession is shown in Table 3.

Table 3. Working years of the teachers

Working years f %

0-5 years 8 10.8
6-10 years 14 189
11-15 years 10 135
Above 15 years 42 56.7

As in many professions, experience in the teaching profession develops the individual and brings
her/him to a better level in terms of professional competence. However, it is an undeniable fact that in
the last 10-15 years, when technology has changed and developed so rapidly, individuals above a certain
age have not adapted to this change as well as younger generations. In this respect, it can be said that
older teachers had more difficulties in distance education.

5. Distance education experience

When teaching started to be continued through distance education platforms during COVID-19, it
became necessary for teachers, who are the source of education, to have information about the use of
these platforms. Table 4 below lists how teachers obtain information about distance education.

Table 4. Distance education experiences and resources of the participants

How did you get information about distance education? f %

| took a seminar/training. 8 108
I learned with the help of my friends/colleagues. 22 29.7
| learned by myself/by trying. 44 59.5

The decision by the authorities to suspend face-to-face education and switch to distance education
shortly after COVID-19, a situation that had not been experienced before, started to be seen in our
country, created predictable difficulties for many teachers who did not have experience in distance
education. Only eight of the 74 teachers who participated in this study stated that they received training
on this subject. During the adaptation period to this unprepared situation, 22 participants stated that they
received help from their friends or colleagues, and more than half of them (n=44) stated that they learned
to use distance education platforms by themselves, trial and error.

In addition, while 70 percent (n=52) of the participants stated that they had never received any training
or seminar remotely/online before, 90.5 percent (n=67) stated that they had never given distance
education before. As a result, the distance education model became a new concept for most teacher
communities in terms of practice. This finding is consistent with the results of research by Marshall et
al. (2020), Archambault and Kennedy (2014), and Rice and Deschaine (2020). Cardullo (2021), in his
study, emphasized that teachers will feel safe when their instructional technology needs are met during
COVID-19 to provide students with a good education. In Martinez and Broemel’s (2020) studies, it was
reported that after teaching instructional technology courses to teachers and administrative staff, they
provided training effectively during COVID-19.
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6. Devices used for distance education

Distance education applications require the use of technology today. Thus, teachers who had to provide
distance education during COVID-19 continued to perform their jobs using various technological
devices. The devices used by the teachers are listed in Table 5.

Table 5. Distance education devices of the participants

Desktop Computer Laptop Tablet Computer Smart Phone f

v v 25

v 21
v 9
v/ v 5
v v v 5
v/ v v 2
v/ v 2
v 2
v/ v 1
v 1
v/ v v v 1

As can be seen in the table above, the teachers participating in this study mostly used laptop computers
and smart mobile phones in distance education. Accessibility and ease of transport could be seen as the
reason for this. In addition, integrated camera and microphone features could be considered important
reasons for preference for laptop computers and smart mobile phones.

7. Interaction with students in distance education

Table 6 shows the evaluations made by the teachers in light of the questions regarding the student’s
participation in the distance education courses applied due to COVID-19, the evaluation of what was
taught, and student participation.

Table 6. Interaction of teachers with students in distance education

Agree Undecided Disagree

All of my students have the opportunity to follow my 9 (12.1%) 13 (17.6%) 52 (70.3%)
online courses.

I communicate with my students and their parents who 48 (64.9%) 16 (21.6%) 10 (13.5%)
do not attend classes and ensure their attendance.

| give homework and then evaluate my students to 58 (78.4%) 12 (16.2%) 4 (5.4%)
follow their progress in the lessons.
| take an active part in the text messaging groups of all 67 (90.5%) 4 (5.4%) 3 (4.1%)

the classes | attend.

One of the biggest problems in distance education is the difficulty of accessing technology that provides
communication between the teacher and the learner. The technology mentioned here is the tools that
enable students and teachers to access distance education platforms, such as computers and the Internet
during COVID-19. As this situation should be considered in connection with economic opportunities,
many families in Turkiye, a developing country, experienced deficiencies in accessing technology. In
addition, if there is more than one student in the same family, the problem of accessing technology has
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become even more difficult. Hence, the rate of participants who stated that their students had sufficient
opportunities to participate in distance education was around 12%. Most teachers stated that not all of
their students had these opportunities. These rates might be much higher in rural areas.

While teachers and students communicated face-to-face at schools before COVID-19, communication
with students and parents started to mostly use the telephone after the suspension of face-to-face
education. This revealed that every teacher had to communicate with hundreds of students and parents
when necessary. This situation, which was both tiring and time-consuming, could be counted among the
difficulties faced by teachers in this period. Despite this, approximately 65% of the participants stated
that they contacted the students and their parents who did not attend the lesson. The importance of
communication with students and parents in the distance education process and creating communication
channels are also supported in the literature (Bouffard, 2008; Goodall, 2016; Watkins, 2013).

In educational activities, after the subject of the lesson is transferred to the students, it is necessary to
control the level of achievement that the students should have. This is most commonly addressed through
assignments and exams. About 80% of the participants stated that they assigned homework and then
made an evaluation to follow the student’s progress in the lessons. In addition, almost all of the
participants stated that they sent homework to students using EBA and classroom text messaging groups.

In the distance education process, the effectiveness and use of text message groups in classes increased
considerably. Teachers made announcements and notifications to the class, as well as assignments, using
text messaging applications (e.g., WhatsApp) on smartphones. More than 90% of the participants stated
that they actively use classroom text messaging groups.

8. Advantages/disadvantages of distance education

Each application has advantages and disadvantages seen by users. In the distance education process,
there were strong and weak sides identified by the teachers in the lessons made by the teachers using
online education platforms. The participants were presented with possible options to determine these
aspects of distance education and were asked to choose from them (as many as they wanted) or to express
their opinions outside of them. The results are shown in Tables 7 and 8.

Table 7. Advantages of distance education according to the participants

What do you think are the advantages of distance education? f %

Being more flexible than the school environment 58 78.4
Less tiring because technology is used 39 52.7
A Great variety of teaching methods can be used 27 36.5
Further development of communication with students 12 16.2
Students enjoy the lessons more than the school environment 8  10.8
I don't think it's helpful. 16 21.6

In the school environment, teachers and students conduct their lessons in a classroom within a schedule
and at specified times. Thus, they have to be at the schools on the days and times determined for them.
In distance education, it is sufficient for the teacher to have the necessary distance education technology
to be able to do the lesson. S/he can teach the lesson in any environment with an internet connection.
Even if a schedule is set for the lesson time, the teacher can change the day and time of the lesson for
another period with his students. Such flexibility in distance education was seen and expressed as an
advantage of distance education by almost 80% of the participants.

It was seen as less tiring to be able to teach at home in front of the computer for teachers who had to
stand in front of the blackboard and lecture all the time in the classrooms and had to ensure that the
students followed the lesson while doing this. More than half of the participants (52.7%) stated that
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distance education made them less tired. In distance education, which progresses based on technology
in the current COVID-19, teachers could use many educational applications in their lessons. It could
enrich the lessons with videos, pictures and graphics, and various lesson applications. These facilities
also made the lessons more attractive and enjoyable for students. Although interactive smart boards in
schools allowed this, problems existed, such as the lack of smart boards and internet access in all schools.
Thus, 36.5% of the participants saw the variety of teaching methods as an advantage of distance
education, while 10.8% stated that students enjoyed online courses more. In addition, 16.2% of them
stated that communicating with students online and using the telephone improved interaction with
students.

On the other hand, more than one-fifth of the participants thought that distance education was not
beneficial and did not contribute to the development of students. In this, it can be thought that their bad
distance education experiences might have an effect, as well as bad psychological reflections of the
COVID-19.

In addition to the advantages and conveniences listed above, the disadvantages and difficulties of
distance education from the eyes of the teacher are shown in Table 8 below. When the advantages and
disadvantages data were compared, it was noticed that the difficulties were more intense.

Table 8. Disadvantages of distance education according to the participants

What do you think are the disadvantages/difficulties of distance education? f %

Ensuring students' motivation and continuity 67 90.5
Inability to communicate with students face-to-face 58 784
Troubles in the EBA system 43 58.1
Access to the necessary technology 40 541
Adaptation of the curriculum to distance education 25 33.8
Digital document shortage 21 28.4
I don't have enough knowledge and experience. 20 27.0
Troubles due to internet failures 18 243
I had no difficulties. 7 95

The distance education process that teachers experienced for the first time during COVID-19 brought
many difficulties when compared to the face-to-face education they were accustomed to. Most
participants (90.5%) mentioned the difficulty of maintaining motivation and student attendance in the
lessons. Consistent with the findings obtained in this study, Hamilton et al. (2020) and Kraft Simon and
Lyon’s (2020) research results also showed that teachers have difficulty motivating students during the
COVID-19 online education period. YouthTruth (2020) stated in their research that student motivation
differs according to the level of education, socio-economic status, and environment of the students.
Schaefer et al. (2020) invite teachers and families to collaborate to meet student needs and increase
motivation to learn. In this process, there has been a severe decrease in the student’s attendance and
learning motivation, as there is no obligation to attend the courses, and the exams in the schools cannot
be held or postponed. This situation also negatively affected teachers' motivation to teach.

While making eye contact with students in the classroom environment, expressing their feelings using
gestures and mimics, and showing their desire to teach with gestures improve the learning-teaching
relationship of teachers with students, it is very difficult to experience these feelings in front of the
computer. Therefore, 78.4% of the participants consider the inability to communicate with students face-
to-face as one of the most prominent disadvantages of distance education. These findings are consistent
with international research findings (see Oosterhoff et al. 2020; YouthTruth, 2020).
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In distance education, teachers experience technical difficulties as well as psychological difficulties.
Since the first COVID-19 cases started to be seen in Turkiye, the education system and teachers were
caught unprepared for this period, as schools switched from face-to-face education to distance education.
There were problems with adaptation. Teachers and especially students experienced difficulties due to
a lack of technological devices, internet, and applications. Participants stated these problems were
defects in the EBA system (58.1%), access to necessary technology (54.1%), adaptation of the
curriculum to distance education (33.8), insufficient digital documentation (28.4%), lack of adequate
knowledge and experience about distance education technology (27%), and problems experienced due
to internet failures (24.3%). On the other hand, 9.5% of the participants stated that they did not encounter
any difficulties in the distance education process and that there was no disadvantage of distance
education. In addition, they stated that private schools conduct this process better than public schools
and conduct their educational activities more regularly and systematically.

9. The effects of the distance education process on teachers' daily life, psychology, and perspective
on education

The open-ended question “What effects did COVID-19 have on your daily life, psychology, and
perspective on education?” was asked to the participants and examples of their responses are presented
below, and evaluations were made considering participants’ responses. In this study, the names of the
participants were not asked; instead, the number of the participants was given according to the order of
filling out the questionnaire.

In this study, the responses given to the 19th question of the questionnaire used as a data collection tool
were examined and the effects of the distance education process, which became compulsory with
COVID-19, on the social life, psychology, and professional perspectives of teachers were tried to be
determined. The obtained results are shown in Table9.

Table 9. Social, psychological and professional effects of the distance education process

What effects has the COVID-19 period had on your daily life, psychology, and perspective on
education?

Adverse effects

Positive effects

Social and
psychological
effects

a sense of restriction of freedom
feeling bored and overwhelmed
feeling asocial

physical and mental disorders
feelings of anxiety, restlessness,
hopelessness and helplessness

recognizing the value of many
opportunities and habits that
they thought were unimportant
in their social life before
COVID-19

realizing that health and
maintaining it is the most
important thing in life

Professional
effects

the thought that distance
education is not as beneficial as
face-to-face education at school
communication problems with
students

the idea that inequality occurs
because not all students have the
same access to technology.
mixing of housework with
teaching

some lessons (such as physical
education, painting, and music)
are meaningless in distance
education and this situation
makes them feel worthless

recognizing the value of many
opportunities and habits that
they thought were unimportant
in their professional life before
the COVID-19

realizing that their profession
and student communication can
continue through distance
education

recognizing the lack of
technological knowledge and
equipment required for distance
education
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More than half of the participants negatively evaluated the reflections of COVID-19 on education, the
teaching profession, and their private lives.

P-2: “In this process, my freedom and daily activities were restricted by staying at home all the
time. My communication with both my relatives and students has been reduced to a very low
level. Although | continue to work with online education in this process, | think it is not as
beneficial as face-to-face education at school.”

P-5: “It was a somewhat boring and tiring process in terms of psychology. I realized that
distance education would never replace face-to-face education. Because no matter what, s/he
wants to see and communicate with a real person, not a virtual one.”

P-9: “Sieep disorder, the responsibility of my own child's lesson, and the follow-up of students
and parents as teachers were the factors that affected me the most [...] Also, considering art
lessons outside this process made me even more worthless!!!”

P-13: “The constant feeling of anxiety and the fact that we were unprepared broke my
psychology.”

P-15: “I can say that my psychology is broken. I became suspicious of everything. I always feel
in danger.”

P-21: “The narrowing of the field of freedom reduced my life motivation.”

P-22: “The concept of days is gone. Routine scheduled life was disrupted.”

P-28: “Inactivity negatively affected my health. 1 felt my freedom was restricted; I was
unhappy.”

P-31: “It is difficult to communicate with and motivate students in distance education; it is more
tiring.”

P-34: “Being confined at home and not being able to do normal daily activities affected my
general health; | felt that my freedom was taken away from me, I was unhappy.”

P-36: “This process became boring and overwhelming for us after a certain time, that is, for the
people who work. Being away from social life, being in a constant home environment, and not
being able to perform the profession is overwhe/ming. ”

P-43: “It made us think that face-to-face training is more efficient. The comfort of the home did
not match with business life, especially with education.”

P-51: “The fact that it is a long and uncertain process affects human psychology negatively. The
fact that the distance education provided does not reach all students at the same rate is contrary
to the principle of equality in education.”

P-53: “Space and freedom restrictions made the process reactive for me. I approach things
more reactively than usual. It may also be the first time this situation has happened. | can say
that breaking away from routines and being closed mostly affected my psychology negatively.”

P-62: “I gained weight. I felt restricted. As the process took longer, I got bored.”
P-68: “It reduced the quality of life.”

Participants expressed what kind of reflections the disruption of the usual flow of life during the
pandemic process had on human psychology. The restriction of freedom caused by the obligation to stay
at home all the time, the feeling of boredom and overwhelm, the feeling of asociality due to physical
miscommunication, physical and mental discomfort due to immobility, anxiety, restlessness,
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hopelessness, and helplessness due to the unknown nature of the process were the psychological
processes that teachers frequently mentioned. Naturally, the professional, that is, the educational side of
these negativities was also mentioned. Participants stated that distance education was not as beneficial
as face-to-face education at school, that they had communication problems with students, that inequality
occurred because not all students had the same access to technology, that teaching was mixed with work
at home, that some courses (such as physical education, art and music) were meaningless in distance
education and that this made them feel worthless.

When the participants’ responses were examined, the findings showed that this process had positive
aspects to life and that the teachers tried to see the glass half full. Sample data extracts are given below.

P-1: “The effect on my life was as follows; my view of the world has changed. I was already a
simple person. Now | have simplified it completely. | realized that the things I struggled with at
school were unimportant. 1 am in a psychologically volatile mood. | find things to distract
myself. This relaxes me. I think I will adapt quickly when everything normalizes.”

P-8: “It allowed me to communicate more with students. We learned to spend more quality time
at home.”

P-12: “It became important for people to be self-sufficient. It is a process in which he can gain
new knowledge with motivation and planned programmed work. Having hobbies brings color
and movement to my life. The importance of using technology effectively has been understood
once again.”

P-19: “We learned how valuable the daily routines that we consider unimportant. We had
practice in improving the home environment.”

P-24: “It was bad in terms of creating a health problem, that it could be contagious at any time
and having to live with this fear... But it was a good experience as it provided a chance to stop
and turn inward.”

P-30: “For me, this period went very well. There was no problem psychologically. Normally, 1
like home. Although it may seem difficult at first that the technology aspect of education is
suddenly active, | think the best thing in this period was to prove that distance education can be
done and it will be useful if desired. In this process, | learned to use EBA effectively. I think this
process has taught everyone something.”

P-37: “I realized how valuable face-10-face education is.”

P-41: “We understood that the most important thing is health, the importance and quality of
face-to-face education.”

P-48: “It affected more questioning in daily life, spending more time with loved ones and
appreciating health. | realized that distance education is definitely more suitable for course
repetition. | realized that one-on-one education is much more beneficial and motivates the
students in many ways.”

P-57: “Realizing that there are different alternatives other than face-to-face education.”
P-60: “We realized that nothing in life is more important than our health.”

P-66: “I realized how important face-to-face training is. | realized how important the
Communications we establish in daily life are for us.”

P-71: “My experience in patience has increased. We have experience in distance education. We
have observed that the advantage of face-to-face training is greater.”
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As can be seen from the responses, teachers have changed their priorities in this process and realized
how valuable their lives and routines are. Among these routines, the value of face-to-face education and
meeting with students and colleagues in the school environment cannot be denied. In this context, the
participants stated that they realized the value of many opportunities and habits that they thought were
insignificant in their social and professional lives before COVID-19, that health and protecting it are the
most important things in life, that their professions and student communication can continue through
distance education, but they realized that they lack the technological knowledge and equipment
necessary for this.

10. Changes in teachers' motivation to teach in the distance education process

The answers given to the 20th question of the questionnaire used as a data collection tool in this study
were examined. The effects of the distance education process, which became compulsory with COVID-
19, on the teaching motivation of teachers and the reasons for the change in their motivation were tried
to be determined. The obtained results are shown in Tablel0.

Table.10 Changes in teachers' motivation to teach in the distance education process

My motivation has decreased. My motivation has not changed/increased.
Reasons: Reasons:
¢ the opinion that distance education isnot e obligation to adapt to distance education
as efficient as face-to-face education o the obligation to perform his profession
e avery low percentage of students under all conditions
attending online classes ¢ the opportunity to allocate more time to
e not being able to see student reactions in lesson preparation as time management can
distance education courses be done more easily
e students' lack of interest in education ¢ the thought that students should not lack
e teaching in distance education is much knowledge when they switch to normal
more tiring and challenging regarding education

technology and psychology

Participants were asked the open-ended question, “Have there been any changes in your teaching
motivation, taking into account the distance education experience you gained during COVID-19?".
Examples of their responses to questions are presented below and evaluations are made about them.

P-3: “My motivation has dropped. Face-to-face training is much more efficient. We don't get
any feedback from students in distance education."

P-5: “We realized that school is very necessary for education because it is very difficult to
motivate students with distance education. This also affects teacher motivation.”

P-10: “Motivation has dropped a lot. It's hard not to be face-to-face. Students are not engaged
enough.”

P-19: “Face-to-face education, classroom environment, jokes in lessons, social environment...
The lack of these has greatly reduced my motivation.”

P-23: “As the interaction weakened, my motivation to teach decreased and it became more
tiring.”

’

P-28: “I could not be motivated in the lecture because of low student participation.’

’

P-35: “The pleasure of teaching is lower. Feedback is poor.’

P-40: “This process has reduced my motivation to teach. I couldn't get the satisfaction and
effects | got from face-to-face training from this process.”
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P-44: "There was a serious decrease in motivation because there was no warmth like in face-
to-face training and it was more flexible."

P-49: “Yes, my motivation has dropped. The number of participants in my online classes was
very low. | was aware that most students were not interested in the course in face-to-face
education, but it saddened me to realize that almost all of them were uninterested. So no matter
what I do, all efforts are in vain unless the student has the will.”

P-50: “My students do not participate much in distance education. For example, only I person
attends the class in a 21-person class, which negatively affects my motivation.”

P-59: “Of course, our motivation dropped. We had to struggle to survive, our relationship with
people has decreased considerably and the places where we can spend quality time have been
closed. We had to be imprisoned in the house and our life energy was exhausted in all these
negativities.”

When the answers of the teachers were examined, it was observed that the majority of them were
negatively affected by the process, and their teaching motivation decreased. Among the reasons for this,
the lack of student participation, the indifference of the students, and the restrictions in the social life
brought by the process are the most prominent reasons. Participants stated that distance education is not
as efficient as face-to-face education in their statements about the decrease in their teaching motivation.
In addition, they noticed that students attend online courses with a very low percentage. They cannot
experience the pleasure of teaching because they cannot see student reactions, facial expressions, and
feedback in distance education courses as in face-to-face education, and they realize that students are
indifferent to education and learning when participation in online courses is not compulsory. They also
stated that teaching was much more tiring, both technologically and psychologically.

In addition, some participants stated that they did not lose their motivation to teach. For example:

P-6: “So I prefer face-to-face training. But in such an extraordinary situation, it is gratifying to
have such opportunities. My teaching motivation has not changed. As long as the student
participates, and there is no lack of information for the post-pandemic period.”

P-13: “I became closer, more flexible and accepting.”

P-22: “I got used to working at home. It's more comfortable in some ways. But teaching without
seeing the student, hearing only his voice and not being able to understand his facial expressions
were difficult for me to understand whether the lesson was beneficial for them or not.”

P-26: “I prepared my lessons as presentations. This motivated me before every lesson.”

’

P-33: “I teach with the same enthusiasm.’

P-38: “I missed the school and my students so much. Distance education is not helpful. Normal
education and training should be started as soon as possible. My motivation to teach has
increased even more.”

P-42: “It has provided good motivation, but face-to-face teaching is a must.”

Some of the participants stated that their motivation did not change or increase, as can be seen from the
direct quotes above. In this context, the necessity of adapting to distance education and performing their
profession under all conditions, the opportunity to devote more time to lesson preparation provided by
the comfort of being at home, the flexibility brought by distance education, and the idea that students
do not lack knowledge when switching to normal education appears as the main reasons that motivate
the participants against distance education.
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As it can be understood from the answers given by the participants to the open-ended questions of the
questionnaire, this process, which started suddenly, lasted for a long time, and had not been experienced
before led to many different reactions by the teachers. Most negative effects can be considered negative
effects that must be endured by the habituation process. Staying away from their daily habits, social
lives, schools, students, colleagues, and even their closest relatives, adapting to an isolated life at home
has been an anxious, restless, overwhelming, and professionally demotivating period for most teachers.
Like every professional group or individual with different characteristics, teachers have adapted or have
tried to adapt to the changes brought about by COVID-19. They tried to do their lessons on the computer
instead of their classrooms; they made an effort to carry out the teaching-learning processes without
seeing their students and their reactions to the lesson. While trying to grasp, learn, and apply the
technological information required by distance education, some have had a hard time and look forward
to face-to-face education, while others have discovered the flexibility of distance education and its
applicability in all conditions.

Conclusion and Recommendations

In this study, we tried to explain how the distance education process, which has become compulsory to
be implemented during COVID-19, is perceived by the teachers and how this process is carried out.
Although most of the participants believe that distance education cannot be as successful as face-to-face
education, there is a consensus that it is the best solution in this process.

Since distance education is generally technology-based today, the inability to provide access to all
students, not having the necessary technological opportunities for every student, and insufficient
infrastructure in some regions are seen as the main factors for teachers not to use distance education
effectively. The fact that every student is not at the same level in terms of the specified opportunities
reveals the inequality of opportunity in education (Bennett et al., 2020). Studies conducted in Turkiye
have also mentioned the inequality of opportunity arising from the large number of students who cannot
or do not participate in distance education, and the resulting decline in the quality of education (Yilmaz
et al. 2020, p. 25; Arik, 2020; Karadag& Yucel, 2020). The common views of teachers are among the
reasons why distance education cannot reach sufficient effectiveness due to various reasons, such as the
involvement of families in the distance education process, the inability to provide the necessary
environment for students in live lessons, and the unsuitable home environment.

During the distance education period, teachers mostly used EBA and Zoom platforms. The effective use
of these platforms is directly proportional to teachers' positive attitudes toward information technologies
and their ability to use these technologies. This directly affects the quality of distance education. In
addition, teachers' attitudes toward information technologies differ according to their branches (Can,
2020; Ersoy & Kavaklioglu, 2020).

Problems in the internet connection, disruptions in the camera and sound system, power cuts, and
problems in entering EBA are some of the technology-based problems that teachers say they encounter
in distance education. These problems are similarly seen in previous studies in the literature (Asmara,
2020; Dias et al., 2020; Johnson, 2020; Mohan et al., 2020). In these studies, it has been stated that the
internet problems experienced by teachers and students, as well as the limited duration of live lessons,
prevent learning at an adequate level. The opinions of teachers in this study also support this situation.

According to the data obtained in this research, communication breakdowns of students and teachers,
inability to pay attention to the lesson, inadequate and ineffective assessment and evaluation, problems
in giving homework and their control, failure to convey lesson achievements adequately, being
constantly on the screen and looking at the screen, anxiety and fears triggered by the COVID-19 process
can be considered problems for teachers and students related with education. In similar studies, it has
been stated that there are problems in teacher-student communication and the transfer of course
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achievements to students (Cakin & Akyavuz, 2020), and the low interest of students in the course in the
distance education period (Erkoca, 2021).

It has been observed that distance education challenges teachers in the first place, such as organizing a
lesson on online platforms, planning the course content and progress, ensuring the motivation of the
student to participate in the lesson, and following and evaluating the student, but over time, the digital
skills of the teachers have improved. They have made the lesson processes more efficient (Karagoz &
Mamur, 2022).

It is foreseen that distance education will continue to complement face-to-face education after COVID-
19. In this context, to increase the quality of distance education and overcome the problems of teachers
related to distance education,

* internet infrastructure can be improved and all teachers and students can be provided with internet
service by the Ministry of National Education.

» online platforms used in distance education can be made more useful.

* devices required for distance education can be provided to students with limited opportunities to ensure
equal opportunity.

« it can be ensured that teachers receive training to make more effective assessments and evaluations.

* the excessive facilities provided to students in terms of absenteeism, passing classes, and written
exams, which all teachers expressed as negatively affecting students' participation in live lessons, may
be reviewed by the Ministry of National Education.

» online psychological support can be provided to teachers and students to help them get through this
process with minimal damage.
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Anahtar Kelimeler

Ozet

Yeni koronaviriisiin (COVID-19) tiim diinyada egitim tizerindeki zorunlu degisim
ve kaginilmaz etkileri ile birlikte uzaktan egitim yaklagimi dn plana ¢itkmigtir. Bu
kiiresel salgin, egitimin kesintiye ugratilmadan devam ettirilmesi gerekliliginden
yola ¢ikarak, egitimde teknolojik alt yapiya daha fazla yatirim yapilmasi
gerektigini, kullanilan egitim modelleri ve yaklasimlari yerine alternatif ogrenme
yaklasimlarina da onem verilmesinin gerekli oldugunu gostermistir. Bu ¢alisma,
COVID-19 siirecinde ogretmenlerin uzaktan egitimle ilgili diisiincelerini
arastirmayr  hedeflemektedir. COVID-19’un devam ettigi ve ne zaman
biteceginin belli olmadigi bu siiregte yapilan bu ¢alismada aragtirma

Uzaktan Egitim yontemlerinden durum ¢alismasi deseni kullanilmigtir. Aragtirmanin verileri 74

COVID-19 lise 6gretmeninden ¢evrimici anket yoluyla toplanmistir. Arastirmada elde edilen

Ogretmen Gorisleri bulgulara gore, dgretmenler, uzaktan egitim siirecinde karsilastiklar: zorluklart

Yiiz Yize Egitim belirtirken internet ve cihaz eksikligine bagl teknolojik noksanliklar: ve bundan

Cevrimici kaynakl  6grenci devamsizliklarini, siirece bagh motivasyon eksikligini,
iletisimde yasanan sorunlari ve bunun disinda tecriibe ettikleri diger bazi
sorunlari dile getirmislerdir. Calismanin sonunda aragtirmanin sonug¢larina gore
oneriler sunulmugstur.

Atf icin: Ozdemir, H. & Onder-Ozdemir, N. (2023). COVID-19 Siirecinde Ogretmen

Gozityle Uzaktan Egitim. MSKU Journal of Education, 10(2), 160-178. DOI:
10.21666/muefd.1199832

2019 yili Aralik ayinda Cin’in Wuhan kentinde ortaya ¢ikan yeni koronaviriis (COVID-19) (Wikipedia,
2020a), tiim diinyada basta saglik olmak iizere, turizm, ekonomi, sosyal yasam ve egitim alanlarinda
cok dnemli etkilere ve degisikliklere yol agmistir. COVID-19 Diinya Saglik Orgiitii (WHO, 2020a)
tarafindan 11 Mart 2020 tarihinde kiiresel bir salgin (pandemi) olarak ilan edilmistir. COVID-19
sirecinde bilgi kirliginin tarihte goriilmemis boyutta oldugu hekimler tarafindan literatiirde
vurgulanmistir (Chiolero, 2020).

Salginin ortaya ¢ikardigi olaganiistii durumun saglik, ekonomi, toplum psikolojisi, sosyal hayat ve
egitim lizerine etkileri olmus ve bu durumun bitisine dair kesin bir 6ngorii sunulamamistir. COVID-19,
tiim diinyada egitimi etkilemis, neredeyse tiim yaygin egitim kurumlariin kapanmasina yol agmistir
(Wikipedia, 2020b). Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii (UNESCO) (2020a) verilerine
gore, 03 Agustos 2020 itibariyle, COVID-19 sebebiyle 105 iilkede okullar kapanmistir. Bu durum,
diinya g¢apinda 6grenci niifusunun yaklagsik olarak %60,5’ini (1.058.547.236 Ggrenci) etkilemistir.
Verilen sayilar, Nisan 2020°de yiizde doksanin iizerindedir. UNESCO ve UNICEF, okullarin kapali
olmasinin yaratacagi olumsuz etkileri diisiirmek amaciyla, iilkelerin tedbirler almasimi isteyerek,
uzaktan Ogrenme yoluyla herkes igin egitimin siirekliligini saglama konusunda iilkelere destek
vereceklerini acgiklamiglardir. Bu amagla, egitimin kesintiye ugramasimi onlemek igin Onlemler
almmasimin tiim ¢ocuklar icin siirekli ve esnek uzaktan egitim ydntemlerine erisimin saglanmasinin
onemli oldugu belirtilmistir (UNESCO, 2020a; UNICEF, 2020).

Diinyadaki tiim iilke ve yerel yonetimleri, COVID-19 salgmmin yayilimini yavaglatmak amacyla,
karantina, sokaga ¢ikma yasagi, toplu sosyal kullanim alanlariin kapatilmasi ve okul kapatma gibi
onlemler almiglardir. Okullarin kapatilmasinin, 6grencilerin gelecek donemlerde esit egitim almalar
konusunda biiyiik zorluklara neden olabilecegi goriilmiistiir (Giannini ve Albrectsen, 2020). Okullarin
kapanmasi Ogrenme devamliligini saglamak igin egitimdeki tiim paydaslara (hiikiimetlere,
ogretmenlere, 6grencilere ve velilere) biiyiik zorluklar getirmistir (Chang ve Satako, 2020). Ogrenci ve
Ogretmenlerin okula gidemiyor olusu, yoneticileri egitim sistemini devam ettirebilmek icin yeni yollar

3 Bursa Mehmet Halit Baki Anadolu Lisesi — ozdemirmaths@gmail.com- ORCID No: 0000-0002-4202-6319
4 Bursa Uludag Universitesi — neslihaneap@gmail.com- ORCID No: 0000-0001-7010-9050
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iretmeye zorlamakta, bu baglamda diinyada yeni bir egitim sekli olusmustur. Bu durumda egitimin
kalitesi ve siirdiiriilebilirliginin, 6greten ve 6grenenin teknolojiye erigsebilme diizeyine ve kalitesine bagl
oldugu anlagilmistir (Gilani, 2020).

Salgin sebebiyle Cin, ABD, Almanya, ispanya, Fransa, ingiltere, Italya ve Tiirkiye gibi birgok iilke yiiz
yiize egitime devam etmeme karar1 almistir. Bu durum karsisinda uzaktan egitim bir 6grenme kaynagi
olarak giindeme gelmis ve dgrenciler uzaktan egitim uygulamalar ile 6grenime baglamistir. Tiirkiye’de
ise okullarda egitime once 16 Mart 2020’den 30 Nisan 2020’ye kadar ara verilmis, ilkogretim ve
ortadgretim diizeyinde 3 TV Kanali ve Egitim Bilisim Ag1 (EBA) flizerinden egitimlerin devam
ettirilmesine karar verilmistir (MEB, 2020a). COVID-19 salgiminin devam etmesi sebebiyle, 29 Nisan
2020 tarihinde alinan bir kararla okullarda egitime verilen ara 31 Mayis 2020 tarihine kadar uzatilarak,
egitimin uzaktan egitim ile devam edecegi, sinif gegme i¢in birinci donem notlarinin kullanilacagi ve
smifta kalma olmayacagi agiklanmistir (Anadolu Ajansi, 2020).

COVID-19’un egitime yaptig1 ve yukarida verilen genel etkiler yaninda, teknolojiye erisimde yasanan
problemler, smavlarm ertelenmesi veya iptali, uzaktan egitimin ebeveynlere getirdigi yiik, ¢ocuklarin
ve genclerin sosyal etkilesimini azaltarak sosyal izolasyona neden olmasi (Chang ve Satako, 2020; Huck
ve Zhang, 2021), bi¢iminde siralanabilir. Bunun yaninda, egitimin baska yollar1 oldugunun fark
edilmesi, okullarm yalnizca bir 6grenme mekan1 degil, ayn1 zamanda sosyallesmeyi saglayan toplumsal
ortak alan oldugu, egitim disindaki rollerinin anlagilmasini sagladigi, uzaktan egitimin kiiresel anlamda
On plana ¢ikmasi ile teknolojideki gelisme gerekliliginin anlagilmasi (Anderson, 2020) seklinde etkileri
olmustur.

Toplumun ¢ok biiyiikk kismi igin COVID-19 o6ncesi uzaktan egitim giindemde bile degildi, ancak
pandemi doneminde iilke yoneticileri ve egitime yon verenler ivedi sekilde sanal siniflar ve ¢cevrimigi
egitim platformlar1 kurmuslardir. Bunun yaninda, hangi iletisim programlarinin kullanilacagi, cevrimigi
o6grenmede Ogretmenlerin hazirbulunusluklari, rolii ve sorumluluklari, gerekli teknolojiye erigimi
olmayanlara nasil ulasilacagi ve 6grenme sonuglarinin nasil izlenip ve degerlendirilecegine yonelik
caligmalar yapilmaktadir (Atchoarena, 2020).

Diinyada Uzaktan Egitim

Literatiirde uzaktan egitim ile ilgili temel kavramlari ayni olan ¢esitli tanimlar yer almaktadir. En genis
cercevede uzaktan egitim yer ve/veya zaman bakimidan 6greten ve 6grenenin bir arada olmadigi egitim
seklidir (Perraton, 2020). Bu egitimde kullanilan araglara ve egitim amacl kullanilan teknolojilerdeki
gelisime gore uzaktan egitimin tanimma da eklemeler yapilmaktadir (Samur ve digerleri, 2011).
Diinyada uzaktan egitimin kullanilmaya baslamas1 1800’lii yillara kadar gitmektedir. ilk kullanilan
yontem mektupla egitimdir. Hem zaman hem de etkilesim ve iletisim yoniinden sinirliliklar: fazla olan
bu yontem iletisim araglarinin ¢esitlenmesi ve yayginlasmasina kadar tiim diinyada kullanilan uzaktan
egitim aract olmustur. Gelisen teknoloji ile birlikte telefon, radyo, televizyon, internet, bilgisayar ve
akilli telefonlar gibi pek ¢ok ara¢ uzaktan egitim icin 6greten ve 0grenen arasinda bilgi aligverigini
saglamaya baslamis ve icat amaglar1 farkli olsa da egitim alaninda kullanilmistir (Heydenrych ve
Prinsloo, 2010).

Sekil 1’de diinyada uzaktan egitimin ayrildigi evre ve donemleri gosteren siniflandirmalardan bir 6rnek
yer almaktadir.
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Sekil 1. Uzaktan egitimin diinyada donem ve evreleri (Bozkurt, 2016).
Tiirkiye’de Uzaktan Egitim

Diinyada neredeyse iki ylizyildir uzaktan egitim var olmasina ragmen Tiirkiye yaklasik yetmis seksen
yildir bu egitim sekliyle tanismaktadir. Ancak son dénemde, 6zellikle 2000°1i yillarla birlikte tilkedeki
uzaktan egitim sistemi ¢ag1 yakalamis durumdadir (Samur ve digerleri, 2011; Bozkurt, 2017). Sekil 2°de

uzaktan egitimin Tiirkiye’de gecirdigi donemler yer almaktadir.
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Sekil 2. Uzaktan egitimin Tiirkiye baglaminda déonem ve evreleri (Bozkurt, 2017).

Tiirkiye’de somut olarak ilk uzaktan eitim calismasi 1956 yilinda Ankara Universitesi, Hukuk
Fakiiltesi, Banka ve Ticaret Hukuku Arastirma Enstitlisii’niin yaptig1 banka personellerinin mektupla
Ogrenim yoluyla hizmet i¢i egitimler almalarin1 amaglayan bir uygulamadir. 1958 yilinda Milli Egitim
Bakanligina bagli Mektupla Egitim Merkezi kurulmustur. 1964 yilindan itibaren TRT egitim amagh
diizenli radyo yayinlar1 yapmaya baglamistir (Bozkurt, 2017). 1966 yilinda is hayatinda gerekli egitimli
insan giiciinii karsilamak, okullardaki 6grenci yogunlugunu diisiirmek, daha genis kitlelere egitim
hizmetini yaymak amaciyla Mektupla Ogretim ve Teknik Yaymlar Genel Miidiirliigii kurulmustur
(Alkan, 1981). 1974 yilinda giiniimiizdeki agik 6gretim fakiiltelerinin temelini olusturan Yaygin Yiiksek
Ogretim Kurumu (YAYKUR) kurulmustur. 1976 yilindan itibaren TRT aracilif ile egitim amach
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televizyon yayinlar1 yapilmaya baslamis ve uzun yillar uzaktan egitimin temel araci haline gelmistir
(Bozkurt, 2017). lletisim araclarinda ve 6zellikle bilgisayar ve internet teknolojisinde yasanan hizli
gelisim 90’larin ortasindan itibaren diinyaya yayilmisg, uzaktan egitim igin yeni araglar haline gelmistir.
Giliniimiizde {ilkemizdeki bir¢ok iiniversitede uzaktan egitim merkezleri bulunmakta ve internet
tizerinden gevrimici ve ¢evrimdist dersler yiriitilmektedir.

Arastirmanin Amaci

Bu arastirmanin temel amaci, COVID-19 siirecinde 6gretmenlerin uzaktan egitimle ilgili tutumlarini
arastirmaktir. Bu baglamda, yeni koronaviriisiin (COVID-19) etkisiyle giindeme gelen uzaktan egitim
uygulamalarimi degerlendirmek, uzaktan egitimin pozitif ve negatif yansimalarma dikkat ¢ekmek ve
egitimin 6greten ayagini olusturan dgretmenlerin géziinden COVID-19 siirecinin ve uzaktan egitimin
mesleki ve kisisel etkilerini anlamaya ¢aligmak da arastirmanin alt amaglaridir.

Bu galismanin yapildig: tarihte, COVID-19 siirecinin ne zaman bitecegi, uzun vadedeki bireysel ve
toplumsal etkileri net olarak kestirilemedigi i¢in uzaktan egitimin ne kadar siire zorunlu olarak
siirdiirillecegi de bilinmemektedir. Bu sebeplerle, bu calismada ortaya konulan uzaktan egitimin
incelenmesi, 6gretmenlerin uzaktan egitime bakisi ve bu siirecte dgretmenlerin mesleki ve psikolojik
durumlarinin incelenmesi bakimlarindan ¢alismanin 6nemi ortaya ¢ikmaktadir. Ayrica Tiirkiye salgin
hastaliklar yaninda depremlerin ve diger dogal afetlerin sik¢a yasandigi, savas, terdr gibi zorunlu goge
yol agan durumlarin oldugu bir cografyada yer almasi gibi sebeplerle gelecekte de uzaktan egitime
yogun ihtiya¢ duyulacak olmasi muhtemeldir. Bu da bu ¢alismanin 6nemini artirmaktadir.

Yontem
Arastirma Modeli

Bu arastirma nitel arastirma desenlerinden durum calismasi (case study) deseninde yapilmistir. Durum
caligmasi, sosyal olgular1 tek bir olayin detayli bir incelemesini yaparak arastiran ve aragtirilan verilere
biitiinciil bir nitelik kazandiran bir yontemdir (Punch, 2005; Cohen ve digerleri, 2002). Yildirim ve
Simsek’e (1999) gore durum calismasi, (1) giincel bir olguyu kendi gergek hayat durumu iginde
aragtiran, (2) olgu ve icinde yer aldigi igerik arasindaki sinirlarin net sekilde belirgin olmadigi
durumlarda kullanilan bir arastirma yontemidir. COVID-19’un birgok sektdre yogun etkileri olmustur.
Bu sektorlerin en dnemlilerinden biri egitimdir. Egitim sektorii icinde de birgok bilesen vardir ve bu
bilesenlerin en Onemlilerinden biri 6gretmenlerdir. COVID-19’un &gretmenleri etkiledigi cesitli
durumlardan biri de uzaktan egitimin yaygin kullanimi olmustur. Bu ¢alismada durum galigmast
deseninin kullanilma nedeni de yukarida verilen tanim ve ozellikleriyle COVID-19 c¢esitli kiiresel
etkilerinden yalnizca biri olan uzaktan egitim kavraminin ve bu kavramin 6gretmenler tarafindan
algilanma, uygulanma ve bu durumdan etkilenme olgularinin ortiismesidir. Cilinki (1) ¢alismada
Ogretmen gdziiyle uzaktan egitim kavrami kendi gergek yasam gercevesi iginde arastirilmis, (2) uzaktan
egitim olgusu ve 6gretmenlerin COVID-19 siirecinde yasadig1 problemlerin birbirinden kesin hatlarla
ayrilamadig1 gorilmiistiir.

Calisma Grubu

Caligmaya 2020 ve 2021 yillarinda Tiirkiye’nin Marmara ve Ege bdlgelerinde MEB’e bagl liselerde
gdrev yapan ve uzaktan egitim vermekte olan farkli branglardan 74 gretmen katilmistir. Katilimcilarin
seciminde Tiirk¢e’ye uygun veya kolay o6rnekleme olarak ¢evrilen convenience sampling 6rnekleme
yontemi kullanilmistir. Kolay 6rnekleme, 6rneklemdeki katilimcilarin erisim kolayligi, uygunluk veya
bulunabilirlik temelinde sec¢ildigini gosteren genel bir terimdir (Zickar ve Keith, 2023). Katilimcilarin
Marmara ve Ege bolgelerinden segilmesinde, aragtirmacilarin yasadigi sehre yakinlik sebebiyle erigim
kolaylig1 ve bu bdlgelerdeki 6grenci ve 6gretmenlerin uzaktan egitim i¢in gerekli teknolojiye diger
bolgelere kiyasla daha rahat erisebilir olmalar1 sebep olarak gosterilebilir. Caligma grubuna ait
demografik bilgiler ¢calismanin Bulgular ve Tartisma kismindaki tablolarda sunulmustur.
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Verilerin Toplanmasi ve Veri Toplama Araci

Bu c¢alismada, veri toplama araci olarak toplamda 20 sorudan olusan g¢evrimigi bir anket formu
kullanilmigtir. Formda yer alan sorular literatiir taramasi yapilarak ve g¢aligmanin amacina uyumlu
bi¢cimde bu caligmay1 yapan arastirmacilar tarafindan, MEB’in 6gretmenler igin tasarladigi “Uzaktan
Egitim Degerlendirme Anketleri” (MEB, 2021) baz almarak hazirlanmistir. Anket gelistirilirken,
oncelikle ilgili literatiir incelenerek hazirlanan sorular bes dgretmene yoneltilmistir. Ogretmenlerin
sorulara verdikleri cevaplar ve ilgili literatiir dikkate alinarak anket sorular1 olusturulmustur. Sonraki
asamada hazirlanan taslak anket sorulari aragtirmanin amacina uygunlugu, anlasilirligi gibi konularda
degerlendirmeleri icin iki l¢gme degerlendirme uzmaninin goriisiine sunulmustur. Alan uzmanlarinin
goriigleri dogrultusunda olusturulan anket formlar1 yeniden diizenlenerek kapsam gegerligi saglanmaya
calisilmistir. Anket iki kistmdan olugmaktadir. Birinci kisimda katilimcilarin cinsiyeti, egitim seviyesi,
caligma siiresi ve branslarma dair demografik bilgiler almaya yonelik sorular bulunmaktadir. Ikinci
kisimda ise ¢oktan se¢meli ve acik uglu yapida, katilimeilarin uzaktan egitimle ilgili bilgi, deneyim ve
goriislerini anlamaya yonelik sorular yer almaktadir. Anket sorularinin bazilar1 nicel bazilar1 nitel
oOzelliktedir. Yani anketteki bazi sorular degiskenlerin Olgiilmesi amaciyla kullanilabilecek sayisal
verileri toplamak i¢in tasarlanmis, bazilar1 ise goriis almak icin sayisal olmayan verilerin toplanmasi
amaciyla tasarlanmistir. Durum c¢aligmasinda nitel ve nicel veriler birlikte kullanilabilir ve bu nedenle
durum ¢alismast hem nitel hem de nicel aragtirma yontemleri arasinda sayilabilir. Durum ¢alismasinin
nitel ve nicel verileri bir araya getirerek kullanmaya imkan tanimasi, durum caligsmasini daha gii¢lii bir
yontem haline getirmektedir (Yin, 2003).

Verilerin Analizi

Cevrimigi anket formunda yer alan sorulardan ilk 18 tanesi demografik bilgilerin istendigi sorulardan
ve uzaktan egitimle ilgili ¢oktan se¢gmeli sorulardan olusmaktadir. Bu sorulardan toplanan veriler sayisal
ve ylizdelik sonuglarla sunulmus ve bu nicel degerler yorumlanmistir. Ankette yer alan son iki soru ise
acik ucludur ve bu sorulara verilen cevaplardan elde edilen verilerin analizinde betimsel analiz teknigi
kullanilmigtir. Betimsel analiz tekniginde, toplanan veriler onceden ortaya koyulmus temalara (bu
caligma i¢in, uzaktan egitimin olumlu veya olumsuz etkileri, motivasyonu diisiirmesi veya artirmast,
vb.) gore yorumlanir ve degerlendirilir. Bu teknikte, aragtirmada toplanan verilerden dogrudan alintilar
yaparak verileri okuyucuya betimsel bir tarzda sunmak esastir. Ayrica belirlenen bazi temalar ve temalar
arasi iligkiler de ortaya konabilir. Bir bakima hangi temada kimin ne sdyledigini dogrudan alintilarla
yorum yapmadan vermek, aym zamanda katilimcilarin goriislerini temalarla iligkilendirerek
arastirmanin i¢ gegerliligini artiracak sekilde yine o temaya iliskin dogrudan alintilarla analizini yapmak
yani betimlemek esastir (Yildirim ve Simsek, 2016). Ogretmenlere yoneltilen “COVID-19 siirecinin
sizin gilinliik hayatiniza, psikolojinize ve egitime bakis aginiza ne gibi etkileri oldu? Liitfen agiklaymiz”
ve “COVID-19 siirecinde edindiginiz uzaktan egitim deneyimini de dikkate alarak Ogretme
motivasyonunuzda degisiklikler oldu mu? Liitfen agiklaymiz” anket sorularinin cevaplari incelenmis,
uygun temalar altina yerlestirilmis ve tablolagtirilmistir. Toplanan g¢aligma verilerine dayanarak
katilimeilarin uzaktan egitim siirecine dair goriis, diisiince ve Onerileri arastirmanin amaciyla uyumlu
temalar altinda raporlastirilmis ve dogrudan alintilarla desteklenmistir.

Bulgular ve Tartisma

Bu ¢alismada, veri toplama araci olarak kullanilan ¢evrimigi anket 20 sorudan olugmaktadir. Sorular,
caligmaya katilan 6gretmenlerin cevaplari ve bu cevaplarla ilgili degerlendirmeler asagida sunulmustur.

1. Cinsiyet

Bu ¢alismaya 48 kadin ve 26 erkek 6gretmen katilmistir. MEB Strateji Gelistirme Bagkanligi (2020)
verilerine gore bakanliga bagli egitim kurumlarinda galisan 6gretmenlerin %67,17’si kadindir. Bu oran,
caligmaya katilan Ogretmenlerin cinsiyet dagilimiyla uyumludur ve bu ¢alismanin temsil 6zelligi
bakimindan degerlidir.
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2. Brang
Caligmaya katilan 74 6gretmenin brans bazinda dagilimi agagida verilen Tablo 1’de verilmistir.

Tablo 1. Katilimcilarin brang dagilimi

Brans f %
Matematik 19 257
Tiirkge/Tiirk Dili ve Edebiyatt 13 17,6
Gorsel Sanatlar (Resim/Miizik) 7 9,5
Yabanci Dil 6 81
Fizik 5 6,7
Cografya 5 6,7
Tarih 4 54
Din Kiiltiirii ve Ahlak Bilgisi 4 54
Kimya 4 54
Biyoloji 4 54
Beden Egitimi 3 41

Ulkemizdeki lise diizeyi egitimde haftalik ders saati say1s1 en fazla olan dersler Matematik ve Tiirk Dili
ve Edebiyat1 dersleri oldugu i¢in okullarda bu branglardaki 6gretmen sayilar1 diger branglara gore daha
fazladir (Milli Egitim Bakanlig1 Talim ve Terbiye Kurulu Baskanligi, 2018). Katilimcilar arasinda bu
branslardan 6gretmen sayisinin daha fazla olmasi bu sebeptendir.

3. Egitim seviyesi
Caligmaya katilan 6gretmenlerin egitim seviyeleri asagida Tablo 2’de gdsterilmistir.

Tablo 2. Katilimcilarin egitim diizeyi

Egitim Diizeyi f %

Lisans 61 824
Yiiksek Lisans 12 16,2
Doktora 1 14

Lisansiistii egitim (yiiksek lisans ve doktora) bireyin kisisel ve mesleki agidan kendini gelistirmesi i¢in
onemli olmas1 yaninda bu egitim siiresince arastirma yapma ve tez yazim siiregleri baglaminda daha
fazla bilgisayar ve benzeri teknolojileri kullanma zorunlulugunu ve dolayli olarak aligkanligini
getirmektedir. Gliniimiizde bilgisayar teknolojisi temeline dayanan uzaktan egitim siirecinde, cogunlugu
lisansiistli egitimi almamis Ogretmenlerin bu bakimdan zorluklar yasamis olmasi beklenebilir bir
sonugtur.

4. Ogretmenlik siiresi
Katilimcilarin kag yildir 6gretmenlik meslegini yaptiklar: Tablo 3’te gdsterilmistir.

Tablo 3. Katilimeilarin kidem stiresi

Ogretmenlik Siiresi f %

0-5 yil 8 10,8
6-10 y1l 14 18,9
11-15 y1l 10 135
15 yil Gstii 42 56,7

Birgok meslekte oldugu gibi dgretmenlik mesleginde de tecriibe bireyi gelistirir ve mesleki yeterlilik
yoniinden daha iyi seviyeye getirir. Ancak teknolojinin ¢ok hizli degistigi ve gelistigi son 10-15 yilda
belli bir yagin {istiindeki bireylerin bu degisime geng¢ kusaklar kadar iyi adapte olamadiklar1 yadsinamaz
bir gercektir. Bu bakimdan uzaktan egitim konusunda yasca biiyiilk 6gretmenlerin daha fazla zorluk
yasadig1 sOylenebilir.
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5. Uzaktan egitim tecriibesi

COVID-19 siirecinde 6gretim, uzaktan egitim platformlari iizerinden devam ettirilmeye baslayinca
egitimin kaynagi olan Ogretmenler i¢in de bu platformlarin kullanimi hakkinda bilgi sahibi olma
zorunlulugu ortaya ¢ikmistir. Asagida verilen Tablo 4’te caligmaya katilan 6gretmenlerin uzaktan egitim
ile ilgili bilgileri nasil edindikleri listelenmistir.

Tablo 4. Katilimcilarin uzaktan egitim deneyimleri ve kaynaklari

Uzaktan egitim konusunda bilgileri nasil elde ettiniz? f %

Seminer/egitim aldim. 8 108
Arkadagslarimin/meslektaglarimin yardimiyla 6grendim. 22 29,7
Kendi kendime/deneyerek dgrendim. 44 59,5

Daha once tecriibe edilmeyen bir durum olan salgin iilkemizde goriilmeye basladiktan ¢ok kisa siire
sonra yetkililerce yiiz ylize egitime ara verilip uzaktan egitime gegme karar1 alinmasi, uzaktan egitim
konusunda tecriibesi olmayan bir¢cok 6gretmen i¢in dngoriilebilir zorluklar ortaya ¢ikarmigtir. Caligmaya
katilan 74 dgretmenden sadece sekizi bu konuda egitim aldigim belirtmistir. Hazirliksiz yakalanilan bu
duruma adapte olma déneminde katilimcilardan 22’si arkadaglarindan veya meslektaglarindan yardim
aldiklarini, yarisindan fazlast (n=44) ise kendi kendine, deneme yanilma yoluyla uzaktan egitim
platformlarini kullanmay1 6grendiklerini belirtmislerdir.

Ayrica katilimcilarin yilizde 70’1 (n=52) daha 6nce higbir egitimi veya semineri uzaktan/online olarak
almadiklarii belirtirken yiizde 90,5’i (n=67) daha O6nce hi¢ uzaktan egitim vermediklerini ifade
etmislerdir. Sonug olarak uzaktan egitim modeli 6gretmen camiasinin ¢cogunlugu icin pratik bakimimdan
yeni tanistiklar1 bir kavram olmustur. Bu bulgu arastirmalarinda égretmenlerin Bu bulgu, Marshall ve
digerleri, (2020), Archambault ve Kennedy (2014) ve Rice ve Deschaine (2020) tarafindan yapilan
arastirma sonuglariyla tutarlidir. Cardullo, (2021) ¢aligmasinda, &grencilere iyi egitim verebilmek i¢in
COVID-19 siirecinde dgretmenlerin 0gretim teknolojileri ihtiyaglarinin karsilandiginda kendilerini
giivende hissedeceklerini vurgulamistir. Martinez ve Broemel’nin (2020) 6gretmen ve idari personellere
arastirma sonucu Ogretim teknolojileri dersleri verildikten sonra COVID-19 siirecinde egitimi etkili
olarak verdiklerini raporlamustir.

6. Uzaktan egitim i¢in kullanilan cihazlar

Uzaktan egitim uygulamalar1 glinlimiizde teknolojinin kullanimin1 gerekli kilmaktadir. Bu sebeple
COVID-19 siirecinde uzaktan egitim yapmak zorunda kalan d6gretmenler de cesitli teknolojik cihazlar
kullanarak mesleklerini yapmaya devam etmektedir. Tablo 5°te uzaktan egitim siirecinde 6gretmenlerin
kullandig araglar listelenmistir.

Tablo 5. Ogretmenlerin uzaktan egitim siirecinde kullandig1 araglar

Masaiistii bilgisayar Diziistii bilgisayar Tablet bilgisayar Cep telefonu f
v v 25
v 21
v 9
v v 5
v v v 5
v v v 2
v v 2
v 2
v v 1
v 1
v/ v v v 1
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Yukaridaki tabloda da goriildiigii gibi calismaya katilan 6gretmenler uzaktan egitimde ¢ogunlukla
diziistii bilgisayar ve akilli cep telefonlarini kullanmaktadirlar. Ulasilabilirlik ve tasima kolayligi buna
sebep olarak goriilebilir. Ayrica entegre kamera ve mikrofon dzellikleri diziistli bilgisayar ve akilli cep
telefonlar i¢in 6nemli tercih edilme sebepleri oldugu diisiiniilebilir.

7. Uzaktan egitimde ogrencilerle etkilegsim

COVID-19 sebebiyle uygulanan uzaktan egitimde yapilan derslere 6grencilerin katilimi, 6gretilenlerin
degerlendirilmesi ve O6grenci katilimi konusunda ¢aligmaya katilan 6gretmenlerin sorular 1s1ginda
yaptiklari degerlendirmeler Tablo 6’da gosterilmistir.

Tablo 6. Katilimcilarin uzaktan egitimde 6grencilerle etkilesimi

Katiliyorum  Kararsizim  Katilmiyorum

Ogrencilerimin tamami online derslerimi takip 9 (%12,1) 13 (%17,6) 52 (%70,3)
edebilecek imkanlara sahipler.
Derslere katilmayan 6grencilerimle ve velileriyle 48 (%64,9) 16 (%21,6) 10 (%13,5)

iletisim kurup derslere devamini saglarim.

Ogrencilerimin derslerdeki gelisimini takip etmek i¢in 58 (%78,4) 12 (%16,2) 4 (%5,4)
Odevlendirme ve sonrasinda degerlendirme yaparim.

Dersine girdigim tiim siniflarin mesaj gruplarinda aktif 67 (%90,5) 4 (%5,4) 3 (%4,1)
olarak yer alryorum.

Uzaktan egitimdeki en biiyiilk sorunlardan birisi, 6greten ve 6grenen arasindaki iletisimi saglayan
teknolojiye erisim gii¢liigtidiir. Burada bahsi gecen teknoloji COVID-19 siirecinde dgrencilerin ve az da
olsa Ogretmenlerin bilgisayar ve internet gibi uzaktan egitim platformlarina erisimini saglayan
araglardir. Bu durum, ekonomik imkénlarla baglantili diisliniilmesi gerektigi icin gelismekte olan bir
iilke olarak Tiirkiye’de pek c¢ok ailede teknolojiye erisimde eksiklikler yasanmaktadir. Bunun yaninda
ayni ailede birden fazla Ogrencinin bulunmasi durumunda teknolojiye erisim sorunu daha da
katlanmaktadir. Bu sebeplerle 6grencilerinin uzaktan egitime katilmak icin yeterli imkanlara sahip
oldugunu belirten katilimeilarin oran1 %12 civarindadir. Bilyiik cogunlugu ise dgrencilerinin tiimiiniin
bu imkanlara sahip olmadigini ifade etmislerdir. Kirsal bolgelerde bu oranlarin ¢ok daha fazla oldugu
diistiniilebilir.

COVID-19 6ncesi 6gretmenler ve 6grenciler okullarda yiiz yiize iletisim kuruyorken yiiz ylize egitime
ara verilmesinden sonra 6grenci ve velilerle iletisim daha ¢ok telefon araciliiyla olmaya baglamistir.
Bu da her 6gretmenin yiizlerce 6grenci ve gerekli durumlarda veli ile telefonla iletisim kurma
zorunlulugunu ortaya ¢ikarmistir. Hem yorucu hem de zaman alan bu durum 6gretmenlerin bu dénemde
kargilastig1 giigliikkler arasinda sayilabilir. Buna ragmen katilimeilarin yaklasik %65°1 derse katilmayan
ogrenci ve velileriyle iletisime gegtiklerini belirtmislerdir. Ogrenci egitim siirecinde velilerle iletisimin
O6nemi ve iletigim kanallar1 olusturmak literatiirde de desteklenmistir (Bouffard, 2008; Goodall, 2016;
Watkins, 2013).

Egitim 6gretim faaliyetlerinde dersin konusu 6grencilere aktarildiktan sonra dgrencilerin elde etmesi
gereken kazanimlarin ne seviyede gerceklestiginin kontrol edilmesi gerekir. Bu da en yaygin sekilde
Odevler ve sinavlar yoluyla yapilir. Katilimcilarin yaklagik %80°1 6grencilerin derslerdeki gelisimini
takip etmek icin Odevlendirme ve sonrasinda degerlendirme yaptigini belirtmislerdir. Ayrica
katilimcilarin  tamamina yakini Ogrencilere 6devleri EBA ve smif mesaj gruplari tizerinden
gonderdiklerini ifade etmislerdir.

Uzaktan egitim siirecinde siniflarin mesaj gruplan etkinligi ve kullanim olduk¢a fazla artmustir.
Ogretmenler smifa yapacaklari duyuru ve bilgilendirmeleri ve ayrica Odevlendirmeleri akilli
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telefonlarda bulunan mesaj uygulamalar1 (WhatsApp, vb.) lizerinden yapmaktadirlar. Katilimcilarin
%90’dan fazlast sinif mesaj gruplarini aktif olarak kullandiklarini belirtmislerdir.

8. Uzaktan egitimin avantajlari/dezavantajlart

Her uygulamada kullanicilar tarafindan goriilen avantajlar ve dezavantajlar mevcuttur. Uzaktan egitim
stirecinde Ogretmenler tarafindan g¢evrimigi egitim platformlar1 kullanilarak yapilan derslerde de
Ogretmenlerin tespit ettigi gli¢lii ve zayif taraflar bulunmaktadir. Katilimcilara, uzaktan egitimin bu
yonlerini belirlemeleri i¢in olasi se¢enekler sunulmus ve bunlarin i¢inden (istedikleri sayida) se¢im
yapmalar1 veya bunlarin disinda fikirlerini belirtmeleri istenmistir. Olusan sonuglar Tablo 7 ve 8’de
gosterilmistir.

Tablo 7. Katilimcilara gore uzaktan egitimin avantajlari

Sizce uzaktan egitimin avantajlar1 nelerdir? f %

Okul ortamina gore daha esnek olmasi 58 78,4
Teknoloji kullanildigi i¢cin daha az yorucu olmasi 39 52,7
Kullanilabilecek 6gretme yontemlerinin ¢esitliliginin fazla olmast1 27 36,5
Ogrencilerle iletisimin daha fazla geligmesi 12 16,2
Ogrencilerin okul ortamina gére derslerden daha fazla keyif almass 8 10,8
Bence faydas1 yok. 16 21,6

Okul ortaminda 6gretmenler ve 6grenciler bir program déhilinde ve belirlenmis zamanlarda derslerini
sinif ortaminda yaparlar. Bunun i¢in de kendileri i¢in belirlenmis giin ve saatlerde okullarda bulunmak
zorundadirlar. Uzaktan egitim de ise Ogretmenin dersini yapabilmesi i¢in gerekli uzaktan egitim
teknolojisine sahip olmasi yeterlidir. Dersini internet baglantisi bulunan istedigi ortamda yapabilir. Ders
zamani i¢in bir program belirlenmis olsa bile dersin giin ve saatini 6grencileriyle baska bir zaman aralig1
icin degistirebilir. Uzaktan egitimdeki bu gibi esneklikler katilimcilarin neredeyse %80°1 tarafindan
uzaktan egitimin sagladig: bir avantaj olarak goriilmiis ve ifade edilmistir.

Siniflarda tahta oniinde siirekli ayakta kalmak ve ders anlatmak durumunda olan ve bunu yaparken
Ogrencilerin dersi takip etmelerini saglamak zorunda olan 6gretmenler igin ev ortaminda bilgisayar
basinda dersini isleyebilmek daha az yorucu olarak goriilmiistiir. Katilimcilarin yarisindan fazlasi
(%52,7) uzaktan egitimin kendilerini daha az yordugunu belirtmislerdir.

Yasanan COVID-19 siirecinde teknoloji temelinde ilerleyen uzaktan egitimde &gretmenler pek ¢ok
egitim uygulamasini derslerinde kullanabilmektedir. Dersleri videolarla, resim ve grafiklerle, ¢esitli ders
uygulamalariyla daha zengin hale getirebilmektedir. Bu olanaklar ayrica dersleri 6grenciler igin daha
cekici ve keyifli hale getirmektedir. Okullarda etkilesimli akilli tahtalar da buna imkan vermekle birlikte
okullarin tamaminda akilli tahta ve internet erisiminin bulunmamasi gibi sorunlar mevcuttur. Bu
sebeplerle katilimcilarin %36,5°1 kullanilabilecek 6gretim yontemlerinin cesitliligini uzaktan egitimin
bir avantaj1 olarak goriirken %10,8’1 de 6grencilerin ¢evrimi¢i derslerden daha fazla keyif aldigini
belirtmiglerdir. Ayrica %16,2’si de ¢evrimici olarak ve telefonlar araciligiyla 6grencilerle siirekli
iletisim halinde olmanin 6grencilerle etkilesimi gelistirdigi goriisiinii bildirmislerdir.

Ote yandan katilimcilarin beste birinden fazlasi uzaktan egitimin faydasmin bulunmadigmi ve
ogrencilerin gelisimine katkis1 olmadig1 fikrine sahiptir. Bunda yasadiklar koti uzaktan egitim
deneyimlerinin etkisi olabilecegi gibi siirecin kdotii psikolojik yansimalari olabilecegi de diistiniilebilir.

Yukarida sayilan avantalar1 ve kolayliklar1 yaninda uzaktan egitimin 6gretmen goéziiyle dezavantajlari
ve zorluklar1 asagida Tablo 8’de gosterilmistir. Avantaj ve dezavantaj verileri karsilastirildiginda daha
yogun olarak zorluklarin baskin oldugu fark edilmektedir.

168



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Tablo 8. Ogretmenlere gore uzaktan egitimin dezavantajlari

Sizce uzaktan egitimin dezavantajlari/zorluklar1 nelerdir? f %
Ogrencilerin motivasyonunu ve devamlihigini saglamak 67 90,5

Ogrencilerle yiiz yiize iletisim kuramamak 58 78,4
EBA sistemindeki aksakliklar 43 58,1
Gerekli teknolojiye erisim 40 54,1
Miifredatin uzaktan egitime adaptasyonu 25 338
Dijital dokiiman yetersizligi 21 284
Yeterli bilgi ve deneyimimin olmamasi 20 27,0
Internet arizalari nedeniyle yasanan sikintilar 18 24,3
Zorluk yasamadim. 7 95

COVID-19 salgini déneminde 6gretmenlerin ilk defa deneyimledikleri uzaktan egitim siireci, aligik
olduklan yiiz yiize egitimle kiyaslandiginda pek ¢ok zorlugu beraberinde getirmistir. Katilimcilarin gok
biiyiik kismi (%90,5) dgrencilerin derslerdeki motivasyonunu ve devamliligini saglamanin zorlugundan
so0z etmislerdir. Hamilton ve digerleri, (2020) ve Kraft Simon ve Lyon (2020) arastirma sonuglar1 da
ogretmenlerin COVID-19 online egitim siirecinde dgretmenlerin 6grenci motivayonlarini saglamakta
zorlandigini gdstermistir. YouthTruth (2020) arastirmasinda, 6grenci motivasyonun dgrencilerin aldig:
egitim seviyesine, sosyo-ekonomik durumuna ve bulundugu ortama gore farkli oldugunu belirtmistir.
Schaefer ve digerleri, (2020) Ogretmenleri ve aileleri 6grenci ihtiyaglarmi karsilayip 6grenme
motivasyonlarii arttirmak i¢in igbirligi yapmaya davet etmektedir. Bu siiregte, 6grencilerin devam
zorunlulugu olmadigi ve okullardaki sinavlar yapilamadigi ya da ertelendigi i¢in 6grencilerin derslere
devaminda ve 6grenme motivasyonlarmda ¢ok ciddi diislis olmustur. Bu durum 6gretmenlerin 6gretme
motivasyonunu da olumsuz etkilemektedir.

Smif ortaminda G&grencilerle gdz temasi kurmak, jest ve mimikleri kullanarak duygularini ifade
edebilmek, 6gretme arzusunu hareketlerle gdsterebilmek 6gretmenlerin 6grencilerle olan dgrenme-
ogretme iliskisini iyilestirirken bilgisayar karsisinda bu duygularin yasanabilmesi ¢ok zordur. Bu
yilizden katilimcilarin %78,4’i 6grencilerle yiiz yiize iletisim kuramiyor olmanin uzaktan egitimin en
onde gelen dezavantajlarindan biri olarak gormektedir. Bu bulgular, uluslararasi arastirma bulgulariyla
tutarlidir (Oosterhoff ve digerleri, 2020; YouthTruth, 2020).

Uzaktan egitimde Ogretmenler psikolojik zorluklar yaninda teknik zorluklar da yasamaktadir.
Tiirkiye’de ilk viriis vakalar goriilmeye bagsladiktan hemen sonra okullarda yiiz yiize egitimden uzaktan
egitime gecildigi i¢in egitim sistemi ve 6gretmenler bu siirece hazirliksiz yakalandi. Sartlara uyum
saglama sorunlar1 yasandi. Ogretmenler ve daha ¢ok da 6grenciler teknolojik olarak cihaz, internet ve
uygulama eksiklikleri sebebiyle zorluklar yasadilar. Katilimcilar bu sorunlari, Egitim Bilisim Ag1
(EBA) sistemindeki aksakliklar (%58,1), gerekli teknolojiye erisim (%54,1), miifredatin uzaktan
egitime adaptasyonu (33,8), dijital dokiiman yetersizligi (%28,4), uzaktan egitim teknolojisi konusunda
yeterli bilgi ve deneyim eksikligi (%27), internet arizalar1 nedeniyle yasanan sikintilar (%24,3)
bi¢iminde siralamiglardir.

Ote yandan katilmcilarm %9,5’lik bir boliimii uzaktan egitim siirecinde herhangi bir zorlukla
karsilagmadigimi ve uzaktan egitimin bir dezavantaji olmadigini belirtmislerdir. Ayrica 6zel okullarin
bu stireci devlet okullarina gore daha iyi yiiriittiigiinii ve egitim faaliyetlerini daha diizenli ve sistemli
sekilde yiiriittiigiinii ifade etmislerdir.

9. Uzaktan egitim siirecinin dgretmenlerin giinliik hayatina, psikolojisine ve egitime bakus agisina
etkileri

Katilimcilarin “COVID-19 siirecinin sizin giinliik hayatiniza, psikolojinize ve egitime bakis a¢iniza ne
gibi etkileri oldu?” seklindeki agik uglu soruya verdikleri cevaplara asagida drnekler sunulmus ve bu
cevaplar hakkinda degerlendirmeler yapilmistir. Caligmada, katilimcilarin isimleri istenmemis, bunun
yerine anketi doldurma sirasina gore katilimci numarasi verilmistir.

169



S {2

MSKU Journal of Education
ISSN 2148-6999 Volume 10, Issue 2, (2023) November

Calismada veri toplama araci olarak kullanilan anketin 19. sorusuna verilen katilimci cevaplari
incelenmis ve COVID-19 ile zorunlu hale gelen uzaktan egitim siirecinin 6gretmenlerin sosyal hayatina,
psikolojilerine ve 6gretmen olarak mesleki bakis agilarina etkileri belirlenmeye ¢alisilmistir. Elde edilen
bulgular Tablo.9’da gosterilmistir.

Tablo 9. Uzaktan egitim siirecinin sosyal, psikolojik ve mesleki etkileri

Covid-19 siirecinin sizin giinliik hayatiniza, psikolojinize ve egitime bakis a¢iniza ne gibi etkileri

oldu?
Olumsuz etkiler Olumlu etkiler
o Ozgiirliigiin kisitlanmasi duygusu COVID-19 o6ncesi sosyal
e sikilma ve bunalma duygusu hayatlarindaki dnemsiz
Sosyal ve e asosyallik duygusu sandiklar1 birgok imkﬁn ve
psikolojik e fiziki ve mental rahatsizliklar aliskanliklarin degerini fark
etkiler e kaygi, huzursuzluk, umutsuzluk ve etme
caresizlik duygusu sagligin ve onu korumanin
hayattaki en 6nemli sey
oldugunu fark etme
e uzaktan egitimin okuldaki yiiz COVID-19 6ncesi mesleki
ylize egitim kadar faydali olmadig: hayatlarindaki 6nemsiz
diistincesi sandiklar1 bir¢ok imkan ve
e Ogrencilerle iletisim sorunlari aligkanliklarin degerini fark
e her dgrencinin teknolojiye erigimi etme
ayni diizeyde olmadigi igin uzaktan egitim yoluyla
Mesleki esitsizlik olustugu diislincesi mesleklerinin ve 6grenci
etkiler e cvdeki islerle 6gretmenligin iletisiminin devam

birbirine karigmasi

bazi derslerin (beden egitimi,
resim ve miizik gibi) uzaktan
egitimde anlamsiz kalmas1 ve bu
durumunun kendilerini degersiz
hissettirmesi

edebilecegini fark etme
uzaktan egitim i¢in gerekli
teknolojik bilgi ve ekipman
konusunda eksiklerinin farkina
varma

Katilimcilarin yarisindan ¢ogu, COVID-19 siirecinin egitime, dégretmenlik meslegine ve kendi 6zel
hayatlarina yansimalarimi olumsuz olarak degerlendirmistir.

K-2: “Bu siirecte siirekli evde kalarak ozgiirliigiim ve giinliik aktivitelerim kisitlandi. Hem
yakinlarimla hem de 6grencilerimle olan iletisimim ¢ok aza indirgendi. Her ne kadar bu siiregte
online egitimle ¢alismaya devam etsem de okuldaki yiiz yiize egitim kadar faydali olmadiginm
diigtiniiyorum.”

K-5: “Biraz sikici ve yorucu bir siire¢ oldu psikoloji acgisindan. Uzaktan egitimin yiiz yiize
egitimin yerini asla tutmayacagini anladim. Ciinkii ne olursa olsun insan karsisinda sanal degil
gergek birini gormek ve iletisim kurmak istiyor.”

K-9: “Uyku diizensizligi, kendi ¢ocugunun ders sorumlulugu ve égretmen olarak ogrencilerin
ve velilerin takibi beni en ¢ok etkileyen faktorlerdi [...] Ayrica sanat derslerinin de bu siirecin
disinda diisiiniilmesi beni daha ¢ok degersizlestirdi!!!”

K-13: “Siirekli kaygi duygusu ve hazirliksiz oldugumuz gercegi psikolojimi bozdu.”

K-15: “Psikolojim bozuldu diyebilirim. Her seyden siiphe duyar oldum. Siirekli kendimi
tehlikede hissediyorum.”

K-21: “Ozgiirliik alanim daraltmasi hayat motivasyonumu diisiirdii.”

K-22: “Giin kavrami kalmadi. Rutin programli hayat aksadi.”
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K-28: “Hareketsizlik sagligimi olumsuz etkiledi. Ozgiirliiklerim kisitlanmus hissettim, mutsuz
oldum.”

K-31: “Daha yorucu uzaktan égrencilerle iletisime ge¢mek ve onlart motive etmek zor.”

K-34: “Evde hapsolmak ve normal giinliik aktiviteleri yapamamak genel saghgimi etkiled;,
ozgtirliigtimiin elimden alindigi hissine kapildim, mutsuz oldum.”

K-36: “Bu siire¢ bizler icin yani ¢caligsan kisiler icin belli bir zamandan sonra sikici ve bunaltict
oldu. Sosyal hayattan uzak, siirekli ev ortami ve meslegini icra edememek insant bunaltiyor.”

K-43: “Yiiz yiize egitimin daha verimli oldugunu diisiindiirdii. Ev konforu is hayati ile ozellikle
egitimle ortiismedi.”

K-51: “Uzun ve belirsiz bir siire¢ olmast insan psikolojisini olumsuz etkilemektedir. Verilen
uzaktan egitimin tiim ogrencilere ayni oranda ulasmamasi egitimde esitlik ilkesine ters
diismektedir.”

K-53: “Mekan ve ozgiirliik kisitlamalar siireci benim igin tepkisel hale getirdi. Normale gore
olaylara daha tepkisel yaklasiyorum. Bu durumun ilk defa yasanmaswun etkisi de olabilir.
Rutinlerden kopmak, kapali kalmak ¢ogu zaman psikolojimi olumsuz etkiledi diyebilirim.”

K-62: “Kilo aldim. Kisitlanmis hissettim. Stire¢c uzadikca sikildim.”
K-68: “Yasam kalitesini diistirdii.”

Katilimcilar, salgin siirecinde, alisilan olagan hayat akisinin bozulmasinin insan psikolojisine ne tiir
yansimalar1 oldugunu dile getirmislerdir. Siirekli evde kalma zorunlulugunun yol agtig1 6zgiirliigiin
kisitlanmasi, sikilma ve bunalma hissi, fiziksel iletigimsizlikten kaynakli asosyallik duygusu,
hareketsizlikten kaynakli fiziki ve mental rahatsizliklar, siirecin bilinmezliginden kaynakli kaygi,
huzursuzluk, umutsuzluk ve ¢aresizlik duygusu 6gretmenlerin ¢okca dile getirdigi psikolojik siirecler
olmustur. Dogal olarak bu olumsuzluklarin mesleki yani egitim tarafi da ifade edilmistir. Katilimcilar;
uzaktan egitimin okuldaki yiiz ylize egitim kadar faydali olmadigini, 6grencilerle iletisim sorunlari
yasadiklarini, her 6grencinin teknolojiye erisimi ayni diizeyde olmadigi igin esitsizlik olustugunu,
evdeki islerle 6gretmenligin birbirine karistigini, bazi derslerin (beden egitimi, resim ve miizik gibi)
uzaktan egitimde anlamsiz kaldigimi ve bu durumunda kendilerini degersiz hissettirdigini ifade
etmislerdir.

Katilimcilarin cevaplart incelendiginde bu siirecin hayata kattigi olumlu yonler oldugunu ve
Ogretmenlerin bardagin dolu tarafin1 gérmeye calistigini da gérmekteyiz. Bunun ornekleri de agagida
verilmistir.

K-1: “Hayatima etkisi su oldu. Diinyaya bakisim degisti. Zaten sade bir insandim. Simdi
tamamen sadelestim. Okulda sikinti ettigim seylerin onemsiz oldugunu anladim. Psikolojik
olarak degisken bir ruh halindeyim. Kendimi oyalayacak seyler buluyorum. Bu beni
rahatlatyyor. Her sey normallesince cabuk adapte olacagimi diistintiyorum.”

K-8: “Ogrencilerle daha fazla iletisim kurmami sagladi. Ev ortaminda daha kaliteli vakit
gecirmeyi ogrendik.”

K-12: “Kisilerin kendi kendine yetebilmesi donem kazandi. Motivasyon, planli programh
calismayla yeni bilgiler edinebilecegi bir stire¢. Hobilerimin olmasi benim yasantima renk ve
hareket getiriyor. Teknolojiyi etkin olarak kullanabilmenin onemi bir kez daha anlagildi.”

K-19: “Onemsiz gordiigiimiiz giinliik rutinlerin aslinda ne kadar degerli oldugunu ogrendik. Ev
ortamnin gelistirilmesine dair pratigimiz oldu.”
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K-24: “Saghk problemi olusturmasi agisindan kotiiydii her an bulasabilecek olmast ve bu
korkuyla yasamak zorunda olmak... Ama durup dinlenme ice donme sansi olusturdugu icin giizel
bir deneyimdi.”

K-30: “Kendi adima bu donem benim icin gayet iyi gecti. Psikolojik olarak sorun olmadi.
Normalde de evi severim. Egitimin teknoloji yoniiniin birden faal olmast ilk basta zor gibi gelse
de bu donemde en giizel sey uzaktan da egitimin olabileceginin ve istenilirse de faydali
olacagimin kanitlanmast oldu bence. Bu siiregte EBA 'yvi etkin kullanmayt 6grendim. Bu siireg
herkese bir seyler 6gretti diye diisiiniiyorum.”

K-37: “Yiiz yiize egitimin ne kadar kiymetli oldugunu fark ettim.”
K-41: “En énemli seyin saglik oldugunu, yiiz yiize egitimin onemini ve kalitesini anladik.”

K-48: “Giinliik hayatta daha ¢ok sorgulama, daha ¢ok sevdiklerinle vakit gegirme ve saghgin
kiymetini bilme yoniinde etkiledi. Uzaktan egitimin kesinlikle ders tekrart icin daha uygun
oldugunu anladim. Birebir egitimin ¢ok daha faydali, ogrenciyi birgok yoniiyle motive eden bir
egitim oldugunu anladim.”

K-57: “Yiiz yiize egitim disinda da farkly alternatiflerin oldugunun farkina varmak.”
K-60: “Hayatta hi¢ bir seyin sagligimizdan onemli olmadigini daha fazla anladik.”

K-66: “Yiiz yiize egitimin ne kadar onemli oldugunu anladim. Giindelik hayatta kurdugumuz
iletisimlerin bizim icin ne kadar é6nemli oldugunu anladim.”

K-71: “Sabiwr konusunda deneyimim artti. Uzaktan egitim konusunda deneyim sahibi olduk. Yiiz
yiize egitimin avantajinin daha fazla oldugunu gézlemledik.”

Cevaplardan da anlasilacagi iizere 6gretmenler bu siirecte onceliklerini degistirmisler ve sahip olduklari
yasamin ve rutinlerinin ne kadar degerli oldugunu fark etmislerdir. Bu rutinlerin iginde yiiz yiize
egitimin, okul ortaminda 6grenci ve meslektaslari ile bulusabilmenin degeri yadsinamaz. Bu baglamda
katilimeilar, COVID-19 6ncesi sosyal ve mesleki hayatlarindaki 6nemsiz sandiklar1 birgok imkan ve
aliskanliklarin degerini fark ettiklerini, sagligin ve onu korumanin hayattaki en 6nemli sey oldugunu,
uzaktan egitim yoluyla mesleklerinin ve 6grenci iletisiminin devam edebilecegini fakat bunun i¢in
gerekli olan teknolojik bilgi ve ekipman konusunda eksiklerinin farkina vardiklarini dile getirmislerdir.

10. Uzaktan egitim siirecinde dgretmenlerin dgretme motivasyonundaki degisiklikler

Caligmada veri toplama araci olarak kullanilan anketin 20. sorusuna verilen katilimci cevaplari
incelenmis ve COVID-19 ile zorunlu hale gelen uzaktan egitim siirecinin ogretmenlerin 6gretme
motivasyonlarina etkileri ve motivasyonlarinin degisme sebepleri belirlenmeye ¢alisilmistir. Elde edilen
bulgular Tablo.10’da gdsterilmistir.

Tablo.10 Uzaktan egitim siirecinde 6gretmenlerin 6gretme motivasyonundaki degisiklikler

Motivasyonum diistii. Sebepleri: Motivasyonum degigsmedi/artti. Sebepleri:
e uzaktan egitimin yiiz ylize egitim kadar e uzaktan egitime uyum saglama zorunlulugu
verimli olmadig1 kanisi e meslegini her sartta icra etme zorunlulugu
e Ogrencilerin ¢evrimigi derslere ¢ok diigiik e zaman yOnetimini daha rahat yapilabildigi
ylizdeyle katilmalari icin ders hazirligina daha fazla zaman
e uzaktan egitimdeki derslerde 6grenci ayirabilme imkani
tepkilerini gorememe e normal egitime gecildiginde dgrencilerin
e {Ogrencilerin egitime olan ilgisizligi bilgi eksigi olmamasi gerektigi diislincesi

e uzaktan egitimde 6gretmenligin teknolojik ve
psikolojik agilardan ¢ok daha yorucu,
zorlayici olmasi
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Katilimeilarin “COVID-19 siirecinde edindiginiz uzaktan egitim deneyimini de dikkate alarak 6gretme
motivasyonunuzda degisiklikler oldu mu?” seklindeki acik uglu soruya verdikleri cevaplara agsagida
ornekler sunulmus ve bu cevaplar hakkinda degerlendirmeler yapilmistir.

K-3: “Motivasyonum diistii. Yiiz yiize egitim ¢ok daha verimli. Béyle geri doniis alamiyoruz.”

K-5: “Okulun egitim igin ¢ok gerekli oldugunu fark ettik ¢iinkii 6grencilerin motivasyonunu
uzaktan egitim ile saglamak ¢ok zor. Bu durum ogretmen motivasyonunu da etkiliyor.”

K-10: “Motivasyon ¢ok diistii. Yiiz yiize olamamak sikinti. Ogrenciler yeterli katilim
saglamiyoriar.”

K-19: “Yiiz yiize egitim, sinif ortami, derslerde espriler, sosyal ortam... Bunlarin eksikligi
motivasyonumu ¢ok diistirdii.”

K-23: “Etkilesim zayifladigi igin 6gretme motivasyonum diistii ve daha yorucu olmaya basladi.”

’

K-28: “Ogrenci katilimi az oldugu icin ders anlatiminda motive olamadim.’
K-35: “Ogretme hazzi daha diisiik. Déniit alma zayif.”’

K-40: “Bu siire¢ 6gretme motivasyonumu diigtirmiistiir. Yiiz yiize egitimden aldigim memnuniyet
ve etkileri bu stirecten alamadim.”

K-44: “Yiiz yiize egitimde ki sicaklik olmadigr daha esnek oldugu icin motivasyonda ciddi bir
diigtikliik yasandi.”

K-49: “Evet motivasyonum diistii. Online derslerime katilim sayisi ¢ok diisiiktii. Yiiz yiize
egitimde ¢ogu ogrencinin derse ilgisiz oldugunun farkindaydim ama hemen hemen hepsinin
ilgisiz oldugunu fark etmem beni tizdii. Demek ki ne yaparsam yapayim ogrencide istek olmadig
stirece tiim ¢cabalar bosunaymus.”

K-50: “Ogrencilerim uzaktan egitime ¢cok katilmiyorlar. Ornegin 21 kisilik sinifta sadece 1 kisi

’

derse katiliyor bu da motivasyonumu olumsuz etkiliyor.’

K-59: “Oldu elbette motivasyonumuz diistii. Yasamda kalma miicadelesi vermek zorunda kaldik,
insanlarla olan iliskimiz oldukca azaldi ve kaliteli vakit gegirebilecegimiz yerler kapandi. Eve
hapsolmak zorunda kaldik ve tiim bu olumsuzluklar icinde yasam enerjimiz tiikendi.”

Ogretmenlerin cevaplari incelendiginde biiyiik cogunlugunun siirecten olumsuz etkilendigi ve 6gretme
motivasyonlarinda diisiis oldugu goézlenmistir. Bunun sebepleri arasinda 6grenci katiliminin azlig,
Ogrencilerin ilgisizligi ve siirecin getirdigi sosyal hayattaki kisitlamalar en ¢ok 6ne ¢ikan gerekcelerdir.
Katilimcilar, 6gretme motivasyonlarindaki diisiise dair ifadelerinde en ¢ok uzaktan egitimin yiiz yiize
egitim kadar verimli olmadigimi belirtmislerdir. Bunun yan1 sira 6grencilerin ¢evrimigi derslere ¢ok
diisiik yiizdeyle katildiklarini, uzaktan egitimdeki derslerde Ogrenci tepkilerini, mimiklerini ve geri
doniitleri yiliz yiize egitimdeki gibi goremedikleri i¢in O6gretme hazzini yasayamadiklarini, online
derslere katilim zorunlu olmadiginda O6grencilerin egitime ve O6grenmeye olan ilgisizligini fark
ettiklerini, uzaktan egitimde 6gretmenligin hem teknolojik hem de psikolojik olarak ¢ok daha yorucu
oldugunu dile getirmiglerdir.

Bunun yaninda &gretme motivasyonunu kaybetmedigini belirten katilimcilar da bulunmaktadir.
Ornegin;
K-6: “Yani yiiz yiize egitimi tercih ederim. Ama béyle olagan iistii bir durumda boyle imkanlar

olmasi sevindirici. Ogretme motivasyonumda bir degisiklik olmad. Yeter ki 6renci katilsin ve
pandemi sonrast i¢in bilgi eksigi bulunmasin.”

K-13: “Daha yakin, esnek ve kabullenici oldum.”
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K-22: “Evden ¢alismaya alistim. Daha rahat geldi bazi agilardan. Ama 6grenciyi gormeden
ders anlatmak, sadece sesini duymak, mimiklerini anlayamamak beni dersin onlara faydali olup
olmadigint anlamada zorladi.”

K-26: “Dersime sunum seklinde hazirlandim. Bu beni her ders dncesi motive etti.”

’

K-33: “Aymi istek ve sevkle ders isliyorum.’

K-38: “Okulu ve dgrencilerimi ¢ok ozledim. Uzaktan egitim faydali degil. Normal egitim ve
ogretime bir an once baglanmalidir. Ogretme motivasyonum daha ¢cok artt.”

K-42: “Iyi yénde motivasyon sagladi, ancak yiiz yiize 6gretim sart”

K-69: “Zamani degerlendirme agisindan bos ge¢medigini diistiniiyorum ama yeterli oldugunu
diistinmiiyorum.”

Katilimecilarin - bir kismi  yukarida yer verilen, dogrudan alintilarindan goriilebilecegi gibi
motivasyonlarinin degismedigini ya da arttigini beyan etmislerdir. Bu baglamda, uzaktan egitime uyum
saglama ve mesleklerini her sartta icra etme zorunlulugu, siirekli evde olmanin rahatliginin sagladigi
ders hazirligia daha fazla zaman ayirabilme imkani, uzaktan egitimin getirdigi esneklik ve normal
egitime gecildiginde 6grencilerin bilgi eksigi olmamasi diislincesi, katilimeilar1 uzaktan egitime karsi
giidiileyen temel gerekceler olarak ortaya ¢ikmaktadir.

Katilimcilarin anketin agik uglu sorularia verdikleri cevaplarindan anlasilacagi iizere, ani baslayan ve
uzun siire devam eden bu silireg 6gretmenler tarafindan daha 6nce deneyimlenmemis pek cok farkli
tepkiye yol agmistir. Olumsuz etkilerin biiyiik ¢cogunlugu aligsma siirecinin katlanilmasi gereken negatif
etkileri olarak disiiniilebilir. Giinlik aligkanliklarindan, sosyal hayatlarindan, okullarindan,
ogrencilerinden, meslektaslarindan ve en yakin akrabalarindan bile uzak kalmak, evlerinde izole bir
yasama adapte olmak, dgretmenlerin ¢cogunlugu i¢in kaygili, huzursuz edici, bunaltici ve mesleki
anlamda motivasyon disiiriicii bir siire¢ olmustur. Her meslek grubu ya da her farkli 6zellikteki birey
gibi 6gretmenler de siirecin getirdigi degisikliklere adapte olmus ya da olmaya calismislardir. Derslerini,
siniflar1 yerine bilgisayar basinda yapmaya calismislar; 6grencilerini ve onlarin dersteki tepkilerini
goremeden 6gretme-0grenme siireclerini yiiriitmeye ¢aba harcamiglardir. Uzaktan egitimin gerektirdigi
teknolojik bilgileri kavramaya, 6grenmeye ve uygulamaya calisirken bazilari ¢ok zorlanmis ve yiiz yiize
egitimi dort gozle bekler hale gelmisken bazilar1 uzaktan egitimin esnekligini ve her sartta
uygulanabilirligini kesfetmistir.

Sonug¢ ve Oneriler

Bu caligmada, COVID-19 doéneminde uygulanmasi zorunlu hale gelen uzaktan egitim siirecinin
Ogretmenler tarafindan nasil algilandigi ve bu siirecin nasil yiiriitildiigii anlatilmaya calisilmistir.
Katilimcilarin ¢ogunlugunda uzaktan egitimin yiiz yiize egitim gibi basarili olamayacag: diisiincesi
hakim olsa da bu siirecteki en iyi ¢dziim yolu oldugu bilinmektedir.

Uzaktan egitim giinlimiizde genel anlamda teknoloji temelli oldugu i¢in; biitiin 6grencilere erigimin
saglanamamasi, her 6grencinin gerekli teknolojik imkénlara sahip olmamasi ve bazi bolgelerde alt
yapinin yetersiz olmasi 6gretmenler agisindan uzaktan egitimin etkili sekilde kullanilamamasi i¢in bas
etkenler olarak goriilmektedir. Belirtilen olanaklar bakimindan her 6grencinin benzer seviyelerde
olmamasi egitimde firsat esitsizligini ortaya ¢ikarmaktadir (Bennett ve digerleri, 2020). Tiirkiye’de
yapilan calismalarda da uzaktan egitime katilamayan ya da katilmayan 6grenci sayisinin ¢oklugundan
kaynaklanan firsat esitsizliginden ve buna bagli olarak ortaya ¢ikan egitimin niteligindeki diisiisten
bahsedilmistir (Y1lmaz ve digerleri, 2020, s. 25; Arik, 2020; Karadag ve Yiicel, 2020). Uzaktan egitim
siirecine ailelerin de dahil olmalari, canli derslerde 6grencilere gerekli ortami saglayamamalari, ev
ortaminin uygun olmamasi gibi sebeplerden dolay1 uzaktan egitimin yeterli etkinlige ulasamamasinin
sebepleri arasinda ¢aligmaya katilan 6gretmenlerin ortak goriislerini olugturmaktadir.
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Uzaktan egitim siirecinde 6gretmenler ¢cok biiyiik oranda EBA ve Zoom platformlarini kullanmislardir.
Bu platformlarin etkin kullanimi, 6gretmenlerin bilisim teknolojilerine karsi olumlu tutuma sahip
olmalar1 ve bu teknolojileri kullanma becerileri ile dogru orantilidir. Bu da uzaktan egitimin daha
nitelikli olmasini dogrudan etkilemektedir. Ayrica 6gretmenlerin bilisim teknolojilerine karsi tutumlari
branglarina gore farklilagsmaktadir (Can, 2020; Ersoy ve Kavaklioglu, 2020).

Internet baglantisindaki sorunlar, kamera ve ses sistemindeki aksamalar, elektrik kesintileri, EBA’ya
giriste yasanan sorunlar uzaktan egitim konusunda Ogretmenlerin karsilastiklarini belirttikleri bazi
teknoloji temelli problemlerdir. Bu sorunlar literatiirdeki calismalarda da benzer sekilde goriilmektedir
(Asmara, 2020; Dias ve digerleri, 2020; Johnson, 2020; Mohan ve digerleri, 2020). Bu ¢aligmalarda
ozellikle 6gretmen ve dgrencilerin yasadigi internet sorunlarinin ve bunun yaninda canli ders siirelerinin
kisitli olmasinin 6grenmenin yeterli seviyede olmasini engelledigi belirtilmistir. Yapilan bu ¢alismadaki
Ogretmen goriisleri de bu durumu desteklemektedir.

Bu arastirmada elde edilen verilere gore; dgrencilerin ve 6gretmenlerin iletisim kopukluklari, dikkatini
derse verememe, dl¢me ve degerlendirmenin yeterli ve etkili olmamasi, 6devlendirmede ve kontroliinde
yasanan sorunlar, ders kazanimlarinin yeterince aktarilamamasi, siirekli ekrana baginda olma ve ekrana
bakma, salgm siirecinin tetikledigi endise ve korkular uzaktan egitimde 6gretmenlerin, 6grenciler ve
egitimle ilgili yasadiklar1 sorunlar olarak degerlendirilebilir. Yapilan benzer ¢aligmalarda 6gretmen-
ogrenci iletisiminde ve ders kazanimlarinin 6grenciye aktarimi konusunda sorunlar yasandigi (Cakin ve
Akyavuz, 2020), uzaktan egitim siirecinde Ogrencilerin derse olan ilgilerinin azlig1 (Erkoca, 2021)
karsilagilan problemler olarak ifade edilmistir.

Uzaktan egitim en basta ¢evrimici platformlarda bir dersi organize etme, ders icerigini ve ilerleyisini
planlama, 6grencide derse katilim motivasyonunu saglama, 6grenciyi takip etme ve degerlendirme gibi
durumlarda 6gretmenleri zorladig1 ancak zamanla 6gretmenlerin dijital becerilerinin gelistigi ve ders
stireglerini daha verimli hale getirdikleri goriilmiistiir (Karagéz ve Mamur, 2022).

COVID-19 siireci diger herkes gibi 6gretmenleri de psikolojik olarak olumsuz etkilemistir. Sosyal
cevreden uzaklagma ve sosyal izolasyon, hastalanma ve yakinlarm kaybetme korkusu, aligilan yasam
bi¢cimindeki keskin degisiklik ve siirecin bilinmezligi Ogretmenlerin ve oOgrencilerin yasadigi
sikintilardan bazilaridir.

Uzaktan egitimin COVID-19 sonrasinda da yiiz yiize egitim yaninda tamamlayici olarak devam edecegi
ongoriilmektedir. Bu baglamda uzaktan egitimin kalitesinin artirilmasi ve Ogretmenlerin uzaktan
egitimle ilgili sorunlarinin giderilmesi i¢in

e internet altyapisi iyilestirilebilir ve biitiin 6gretmen ve Ogrencilerin internet hizmeti MEB
tarafindan saglanabilir.

e Uzaktan egitimde kullanilan ¢evrimigi platformlar daha kullanish hale getirilebilir.

e Uzaktan egitim igin gerekli cihazlar firsat esitliginin saglanmasi agisindan imkanlari kisitl
ogrencilere temin edilebilir.

e Daha etkin O0lgme ve degerlendirme yapabilmeleri igin O6gretmenlerin egitimler almasi
saglanabilir.

e Ogrencilerin canli derslere katilimini olumsuz olarak etkiledigi tiim 6gretmenler tarafindan dile
getirilen devamsizlik, ders ve sinif gegme ve yazili sinavlar konularinda 6grencilere saglanan
asir1 kolayliklar MEB tarafindan tekrar gézden gegirilebilir.

e Ogretmen ve dgrencilere bu siireci en az hasarla atlatabilmeleri i¢in cevrimici olarak psikolojik
destek verilebilir.
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